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Abstract

The article explores the potential for enhancing the methodological support available to future teachers as they
develop the functional reading skills of elementary school students. The study's objective is to explore the relevance of
methodological support for teachers during their professional training and to identify potential discrepancies between the
theoretical underpinnings of reading instruction and the practical readiness of teachers to implement modern strategies in
their teaching practice. The study examined the main aspects of methodological support, analyzed the existing barriers in
pedagogical practice, and suggested ways to overcome them to improve the quality of future teachers' training. The
methodological basis of the study was the method of thematic analysis applied to process data from semi-structured
interviews with teachers. This method has a high degree of flexibility, which allows it to be adapted to different types of
data and research tasks. Thematic analysis allowed us to identify the key challenges faced by future teachers in mastering
functional reading techniques, as well as potential solutions for addressing these challenges. The study underscores the
significance of integrating practice-oriented methods, digital technologies, and modeling pedagogical situations within
the training framework for future teachers. The collaboration among educational organizations, pedagogical universities,
and practitioners is vital for nurturing the competencies of future elementary school teachers. The findings of the study
could be a valuable addition to the existing scientific base on the issues of functional literacy. They could inform future
developments in the field of pedagogical methodology.

Keywords: instructional support, functional literacy, training of future teachers, elementary school, reading
instructional strategies, thematic analysis.

Introduction

The topic of methodological support for future teachers in the development of functional
reading skills of junior schoolchildren is relevant in the conditions of modernization of education and
increasing requirements for the quality of students' training. The ability to not just read, but also to
understand, analyze, and use the read material in different situations requires teachers to have modern
methods and technologies. Future elementary school teachers need systematic methodological
support that will allow them to effectively develop functional literacy of schoolchildren. Providing
such training has been shown to contribute to enhancing the quality of education and facilitating the
successful adaptation of pupils to the demands of the information society. The importance of the topic
"Methodological support of future teachers in the development of functional reading skills of
elementary school students™ has been acknowledged by research and expert opinions.

The purpose of the scientific article is to explore the potential value of methodological support
for future teachers in developing functional reading skills in elementary school students. It also seeks
to identify potential discrepancies between the theoretical training of teachers and their practical
readiness to effectively utilize modern strategies for teaching reading. The study examines key
aspects of methodological support, analyzes existing barriers in pedagogical practice, and suggests
ways to overcome them to improve the quality of teacher preparation for elementary school.

The scientific novelty of this study lies in the development and theoretical justification of the
components of methodological support for future elementary school teachers, aimed at preparing
them to foster functional reading skills in younger students. Unlike existing studies, which focus
primarily on specific reading instruction techniques, this work considers methodological support as
a comprehensive system that integrates practice-oriented training, digital teaching tools, and the
simulation of professional teaching situations.
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Based on empirical data, key contradictions have been identified between the demands of
modern educational practice regarding the development of students’ functional literacy and the actual
level of methodological readiness among future teachers. Organizational and pedagogical conditions
have been identified that contribute to improving the effectiveness of professional training for
teachers in fostering functional reading skills in elementary school students.

According to Avazova, the readiness of future elementary school teachers to implement reading
literacy strategies is critical to the development of critical thinking and comprehension skills in
students, as emphasized by international assessments such as PIRLS [1].

Mullis and Martin (2021) suggest that teacher preparation programs might benefit from a focus
on evidence-based strategies such as guided reading, differentiated instruction, and digital tools to
improve reading outcomes [1. - 3].

Baer et al. (2022) found that targeted instructional programs significantly increase teachers'
ability to implement effective literacy strategies, emphasizing the importance of instructional support
in teacher preparation [1. - 5].

Sweet (2022) notes that teachers must continually diagnose and address reading difficulties
while enriching students’ reading abilities, which requires strong instructional guidance [2].

Carter emphasizes the need for teachers to create engaging pre-reading activities that prepare
students socially, emotionally, and cognitively for learning to read [2. - 23].

A study of schools in the Oromia region found that although teachers have theoretical
knowledge of reading strategies, they often find it difficult to effectively put them into practice,
indicating a gap in instructional support [3. - 101].

The study also identified challenges such as a shortage of materials and unfamiliar texts that
hinder the implementation of effective reading strategies.

The study also revealed some challenges, such as a lack of materials and unfamiliar texts, that
could potentially hinder the implementation of active learning methods in reading lessons. This
highlights the importance of considering ways to enhance teacher training [3.-67].1t has been
suggested that organizational and methodological support during teaching practice may contribute to
future teachers' readiness to implement modern educational approaches in classrooms.

Piaget's constructivist theory supports the idea that active learning and knowledge construction
are necessary for the development of higher-order reading skills, which should be integrated into
teacher preparation programs [1. - 4].Overall, these findings suggest that methodological support is
necessary to equip future teachers with the skills needed to effectively develop functional reading
abilities in elementary school students. Research on methodological support for future teachers in
developing functional reading abilities in elementary school students has examined various strategies
and structures to improve reading comprehension and instructional practices. The following key
findings from several studies are summarized below: Visualization tools in reading comprehension.
One significant study focused on the use of visualization tools to improve reading comprehension
among elementary school students. The researchers developed a theoretical model that describes the
stages of effective implementation of these tools in the classroom. The stages include: preparatory
stage: creating a motivating reading environment; cognitive stage: teaching students different
visualization tools; practical stage: engaging students in using these tools during reading assignments.
The reflective stage encourages self-assessment and feedback on understanding [4].

The study suggests that motivation plays a crucial role and proposes that teachers might benefit
from training in selecting and implementing visualization tools that align with the interests and ages
of their students. Teaching Reading Skills in Context (English as a Foreign Language) EFL: Another
study examined reading instruction methods employed by English as a Foreign Language (EFL)
teachers, with a particular focus on strategies utilized for students with low reading ability. The study
identified five key strategies, including immediate error correction and modeling, that could be
valuable in supporting struggling readers [5]. This underscores the importance of adapting
instructional practices to meet the diverse needs of students. A qualitative study examined the state
of reading instruction in elementary schools, identifying significant challenges such as the inadequate
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use of effective reading methods by teachers and a lack of suitable reading materials. Observations
revealed that teachers often encountered difficulties in implementing active learning techniques that
are critical to engaging students in reading [3. - 80].The results suggest that enhancing access to
reading resources and training teachers in effective strategies is crucial for developing better reading
skills.

Further research has analyzed various instructional strategies to promote reading
comprehension in elementary education, with a focus on identifying effective approaches that
teachers can use to improve students' comprehension and engagement with texts [6]. The results of
this study emphasize the need for ongoing professional development for teachers to improve their
instructional practices.A recent study examined how the COVD-19 pandemic affected the reading
development of elementary school students who were in third grade when it began. The study's
objective was to understand the long-term effects of a disrupted learning environment on students'
reading abilities [7]. The results of the study can inform future pedagogical approaches as educators
adapt to similar problems.

Overall, the body of research points to the urgent need for comprehensive instructional support.
This support should aim to equip future teachers with effective strategies for developing functional
reading skills in elementary school students. These studies identify visualization tools, adaptive
teaching methods, closing resource gaps, and ongoing professional development as critical
components.

If I'm not mistaken, here are the research methods and results of three studies on the topic of
methodological support for future teachers in developing functional reading skills in elementary
school students:

1. Explicit instruction and professional development.

Research methods: This study used a meta-analysis of 25 studies conducted between 2006 and
2015, focusing on interventions to improve early reading skills in kindergarten and third grade. The
study analyzed the effects of group size, session frequency, and instructional materials. Specific
interventions included explicit instruction, mentoring, coaching, and blended learning models [8].

Results: The study found that individualized interventions were more effective than small group
sessions. Frequent sessions had a greater impact than fewer but longer sessions. Explicit instruction
using standardized materials significantly improved decoding and phonemic awareness. Teacher
professional development emphasizing evidence-based practices increased the effectiveness of these
interventions [9].

2-An action research on reading fluency

Research methods: This action research was conducted with a fifth grade student who was
experiencing reading difficulties. The methods employed included repeated reading, paired reading,
word repetition, vocabulary notebooks, and word mapping. The study also incorporated performance-
based assessments using texts appropriate to the student's reading level [10].

Results: Repeated reading showed improvements in fluency and reduced errors in recognizing
sounds, syllables, and words. Paired reading with an experienced reader (teacher or peer) appeared to
significantly improve comprehension and motivation. VVocabulary enrichment through word mapping
and notebooks showed promising results in improving word recall and comprehension. Overall, the
student's reading fluency showed notable improvement, aligning with grade level expectations [10. -
23].

3. Choral Reading and Audiobooks

Research methods: This study explored a variety of approaches to cyclical reading, including
choral reading (where students read together in the classroom), paired reading, and the use of
audiobooks alongside written texts. The study looked at how student engagement and progress
changed over time.

Results: Choral reading showed that students could be engaged in the same way as other
students, without feeling excluded if they were struggling. Paired reading showed that students could
work together and learn from each other. Audiobooks have been found to support students with
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dyslexia or other reading difficulties by offering auditory reinforcement in conjunction with visual
text. The combined use of these methods has been shown to enhance vocabulary acquisition, fluency,
and confidence in students facing challenges with reading [11].Drawing from the research evidence
concerning methodological support for future teachers in developing functional reading skills in
elementary school students, several contradictions or gaps in knowledge can be identified. These gaps
underscore areas where current practices and knowledge may be lacking, highlighting the need for
further research and development.

Many studies have indicated a discrepancy between the scientific principles of reading and their
practical application in the classroom. For instance, while evidence-based practices emphasize
phonics and phonological awareness, many teachers continue to rely on outdated or ineffective
strategies due to a lack of training or resistance to change [12]. This discrepancy underscores the
urgent need for updated teacher education programs that will bridge the gap. The importance of
research devoted to methodological support for future teachers in developing the functional reading
skills of elementary school students is due to many contradictions identified in modern scientific
works.

First, there appears to be a discrepancy between the need for future teachers to develop strong
methodological skills in teaching reading and the insufficient organization of their training. This
observation is supported by the research of Carter (2000) and other authors. Teachers recognize the
importance of extracurricular activities, yet they face challenges in implementing them effectively
due to a lack of practical tools.

Secondly, there appears to be a discrepancy between future teachers' awareness of strategies for
working with texts and their ability to apply them in the actual educational process, as evidenced by
research conducted in schools in the Oromia region. This suggests a potential gap in methodological
support and practical orientation within teacher education. The lack of methodological materials and
texts adapted for active learning methods also poses challenges.

Third, the analysis of methodological training of future teachers shows a gap between
theoretical knowledge of constructivist approaches, such as Piaget's concept of active learning, and
the practical implementation of these principles in school teaching. Future teachers often encounter
difficulties integrating meaningful reading strategies and helping younger students develop skills in
working with higher-order texts.

Several aspects could be considered when identifying existing gaps. These include an analysis
of the content of teacher training programs, a study of teachers' practical training and internship
experience, an analysis of teaching and learning materials and teaching strategies, as well as a study
of organizational and resource support for future teachers. It is therefore recommended that
methodological support be revised and systemic approaches to the training of future teachers be
developed, to determine the relevance of further research in this area.

There appears to be a discrepancy between future teachers' theoretical understanding of
strategies for developing functional reading skills and their practical readiness to apply these
strategies in the educational process. There is also a gap between the need to use active methods of
teaching reading and the limited methodological resources and organizational support in the process
of teacher training.

Materials and research methods.

The study employed a qualitative research design aimed at examining how methodological
support contributes to the preparation of future elementary school teachers for developing functional
reading skills among younger learners. Given the exploratory nature of the research problem,
qualitative inquiry was considered the most appropriate approach for capturing teachers’ professional
experiences, perceptions, and interpretations of current challenges in teacher education.

The research focused on the discrepancy frequently observed between theoretical training in
pedagogical universities and the practical implementation of reading instruction strategies in
elementary classrooms. Addressing this issue required access to participants’ professional judgments
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and accumulated teaching experience rather than numerical indicators. Semi-structured interviews
were therefore selected as the primary source of empirical data [13].

Data analysis was conducted through thematic analysis following the framework proposed by
Braun and Clarke (2006, 2021). This analytical approach made it possible to identify recurring
patterns within participants’ accounts and to explore how experienced teachers conceptualize
effective methodological preparation for fostering functional reading skills. The flexibility of
thematic analysis was particularly valuable because the study sought to examine a complex
educational phenomenon situated at the intersection of teacher education, literacy development, and
pedagogical practice [14].

Participants were recruited through purposive sampling, a strategy commonly used in
qualitative research when information-rich cases are required to illuminate a specific phenomenon.
Selection focused on individuals capable of providing detailed insights into the preparation of future
elementary school teachers and the practical realities of literacy instruction.

The inclusion criteria comprised: (a) a university degree in education or pedagogy; (b) current
employment in elementary education; (c) a minimum of ten years of professional teaching experience;
and (d) direct involvement in literacy instruction and methodological activities within schools.
Educators with limited classroom experience or without direct engagement in elementary literacy
education were not considered for participation.

Ten elementary school teachers participated in the study. The sample included six female and
four male educators aged between 35 and 55 years. Professional experience ranged from 10 to 30
years. Participants represented both public and private educational institutions, which allowed the
inclusion of perspectives derived from different organizational contexts.

The principle of information power and thematic saturation guided the decision to involve ten
participants. Rather than pursuing statistical representativeness, the study sought depth and richness
of data. During the analytical process, substantial overlap in participants’ accounts became evident
after the eighth interview. Interviews nine and ten confirmed previously identified patterns and
yielded only minor variations without generating additional conceptual categories. At this stage, the
data corpus was considered sufficiently developed to address the research objectives, indicating the
achievement of thematic saturation.

To ensure confidentiality, each participant was assigned a pseudonym (H1-H10). Identifying
information was removed from transcripts before analysis. (see Table 1).

Table 1: Anonymity of respondents.

Pseudonyms Position

H1 A teacher with 6-10 years of experience
H2 A teacher with 10-11 years of experience
H3 A teacher with 12-13 years of experience
H4 A teacher with 14-15 years of experience
H5 A teacher with 15-18 years of experience
H6 A teacher with 18-20 years of experience
H7 A teacher with 20-23 years of experience
H8 A teacher with 23-25 years of experience
H9 A teacher with 25-27 years of experience
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H10 A teacher with 28-30 years of experience

Note: compiled by authors

Data collection was conducted in November 2024 through individual semi-structured
interviews. This format allowed participants to discuss their professional experiences while ensuring
sufficient flexibility to explore emerging issues relevant to the research questions [13. - 56].

The interview guide was developed based on an extensive review of scholarly literature
addressing functional literacy, reading instruction, teacher education, and methodological support in
elementary schooling. Questions were organized around three interconnected domains: perceptions
of functional reading development, experiences related to teacher preparation, and challenges
encountered when implementing contemporary reading strategies in classroom practice [14. - 28].

Each interview lasted between 40 and 60 minutes and was conducted in Russian. The use of
participants’ preferred language facilitated nuanced discussion of professional experiences and
minimized potential communication barriers. All interviews were audio-recorded following informed
consent and subsequently transcribed verbatim.

In addition to audio recordings, field notes were maintained throughout the data collection
process. These notes documented contextual observations, non-verbal reactions, emerging analytical
ideas, and reflections relevant to the interpretation of interview data. Such records provided
supplementary information during the analytical phase and assisted in preserving contextual meaning.

Data Analysis

Interview transcripts were analyzed using the six-phase thematic analysis procedure proposed
by Braun and Clarke.

The first phase involved familiarization with the data. Audio recordings were transcribed
verbatim and repeatedly reviewed alongside the transcripts. Multiple readings facilitated immersion
in the dataset and supported the identification of preliminary patterns associated with teachers’
experiences of methodological preparation and reading instruction.

The second phase focused on generating initial codes. Coding was conducted manually
through systematic examination of each transcript. Meaning units consisting of words, phrases,
sentences, or extended segments expressing a coherent idea were identified and assigned descriptive
labels. Examples of initial codes included “lack of practical training,” “difficulty adapting reading
strategies,” “limited methodological resources,” “importance of mentoring,” and “use of digital
tools.”

The third phase involved searching for themes. Related codes were grouped into broader
conceptual categories reflecting shared meanings. For instance, the codes “lack of practical training,”
“insufficient teaching practice,” and “difficulty transferring theory into practice” were clustered
within the category “practice-oriented preparation.” Similarly, codes associated with mentoring,
professional collaboration, and support from experienced teachers were integrated into the category
“professional support mechanisms.”

The fourth phase consisted of reviewing candidate themes. At this stage, coded extracts and
thematic groupings were systematically compared across interviews to assess internal coherence and
conceptual distinctiveness. Several preliminary categories were merged, refined, or reorganized to
ensure consistency with the research objectives and the overall dataset.

The fifth phase involved defining and naming themes. Analytical attention shifted from
descriptive categorization to conceptual interpretation. Three overarching themes emerged from the
analysis: (1) the theory—practice gap in teacher preparation for functional reading instruction; (2)
institutional and methodological barriers affecting professional readiness; and (3) conditions
supporting the development of pedagogical competence in literacy education. These themes captured
the central dimensions of participants’ experiences and reflected recurring concerns across the
dataset.
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The final phase focused on producing the report. The themes were examined in relation to the
study’s research questions and interpreted within the broader context of contemporary scholarship on
functional literacy and teacher education. Representative quotations were selected to illustrate key
patterns while preserving the authenticity of participants’ perspectives.

Trustworthiness and Ethical Considerations

Several strategies were employed to enhance the credibility and trustworthiness of the study.
Analytical decisions were documented throughout the coding and theme development process,
creating an audit trail that increased transparency. Continuous comparison of transcripts, codes, and
thematic interpretations contributed to analytical consistency and reduced the likelihood of premature
conclusions.

Attention was also paid to preserving participants’ meanings during transcription and
interpretation. Direct quotations were retained within the analytical framework to ensure that thematic
conclusions remained grounded in empirical evidence rather than abstract assumptions.

Ethical principles guided all stages of the research process. Participation was voluntary, and
informed consent was obtained before data collection. Participants received information regarding
the purpose of the study, procedures for data handling, confidentiality measures, and the right to
withdraw without consequence. Audio recordings and transcripts were stored securely and used
exclusively for research purposes. The use of pseudonyms ensured anonymity in all research reports
and publications.

Through the integration of rigorous participant selection, systematic thematic analysis, and
transparent analytical procedures, the study generated a detailed account of the methodological
challenges and opportunities associated with preparing future elementary school teachers to develop
functional reading skills among younger learners.

Results and their discussion.

Our analysis revealed five key themes that characterize the determinants of methodological
support for future teachers in developing functional reading skills in elementary school students: (1)
difficulties in developing functional reading in elementary school students, (2) techniques and
strategies for developing functional reading, (3) problems of teacher adaptation in teaching reading
at the elementary stage, (4) deficits in methodological training of future teachers, and (5) use of digital
technologies in teaching reading.

Our findings suggest that one of the central challenges is junior high school students' limited
attention span, which can hinder the development of functional reading.Teachers have observed that
students may face difficulties in analyzing text and comprehending its structure, as noted by a
respondent (H1): "Children read words but do not always understand their meaning, especially if the
text contains complex logical connections."At the same time, another respondent (H2) shared the
following perspective: "Students often lose the thread of the narrative, especially if the text is long or
full of complex terms."

The second significant aspect that may be worth considering is the use of effective techniques
and strategies for the development of functional reading. During the analysis, it was found that active
reading techniques, game techniques, and text labeling have a positive impact on the development of
functional reading skills. One respondent (H3) shared an illuminating perspective, stating, "game
techniques not only assist children in memorizing information but also in applying it thoughtfully in
their daily lives." However, another teacher (H4) shared a different perspective, noting that finding
the right strategy for each student can be challenging due to variations in their level of preparation.

The third identified problem is related to teachers' adaptation to teaching reading at the
elementary stage. Future teachers are faced with different levels of pupils' preparation, the need to
individualize teaching, and the need to work with children with special educational needs (SEN). As
respondent (HS) noted, “some children come to the first grade already knowing how to read, while
others are just getting acquainted with letters, and the teacher has to organize the work in such a way
that everyone benefits from the lesson”. At the same time, another respondent (H6) emphasized:
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“working with children with SEN requires a special approach and knowledge, which is not always
given during the training of future teachers”.

The fourth aspect concerns the deficit of methodological training of future teachers. In the
course of the analysis we found out that teachers often receive mainly theoretical knowledge, while
they lack practical skills of individual work with pupils. One respondent (H7) stated, “at university
we study the theory of functional reading formation, but when we face real problems in the classroom,
we do not always know how to solve them”. At the same time, another respondent (H8) noted, “most
of the techniques we study do not take into account modern realities and need to be adapted”.

Finally, the fifth significant factor that emerged is the use of digital technology in reading
instruction. Despite the potential of electronic resources, teachers face the limitations of digital tools
and the difficulty of integrating them into the educational process. One respondent (H9) shared an
observation that digital technologies have the potential to be useful, but their implementation often
requires additional time and resources, which are not always available in schools. Conversely, another
respondent (H10) shared, "e-books and interactive tasks can be motivating for children, but not all
teachers are yet equipped to utilize them effectively in their practice."

Additionally, our findings indicated that the current methodological training of future teachers
may not fully equip them to effectively cultivate functional reading skills in younger pupils. During
their professional training, the primary focus is on the theoretical study of methods. At the same time,
the practical aspects of adapting to different levels of students' preparation and individual educational
needs are not as emphasized. One participant (H3) expressed a desire for more hands-on experience,
stating, "We learn the techniques in lectures, but we do not always understand how to apply them in
a real classroom with different children." Other respondents echoed this sentiment, emphasizing the
need for practical experience working with specific cases.

In addition, future teachers have expressed some difficulty working with children who have
special educational needs (SEN). The discussion revealed a common concern among teacher
education students: a sense of uncertainty regarding the adaptation of reading tasks and methods for
children with SEN. One participant shared their experience, saying, "We are told that we need to take
into account the characteristics of the students, but they do not explain exactly how to do it" (H2). In
this regard, respondents expressed hope for the introduction of more practice-oriented courses in the
curricula of teacher training colleges that focus on adapting reading techniques for different groups
of children. One participant shared a valuable insight, expressing the potential value of courses that
teach analysis of real learning situations and the development of solutions.

Another important aspect is the use of digital technology in reading instruction. Despite
recognizing the potential of digital tools, prospective teachers report a lack of knowledge about how
to integrate them into the educational process. “We are shown various platforms but rarely explained
how to apply them to develop specifically functional reading” (H4). Some respondents emphasized
that digital technologies are perceived as an additional, but not the main tool, and their use remains
fragmented. “I tried to use interactive tasks, but I encountered the fact that not all children understand
how to work with them” [H7].

Thus, methodological support for future teachers in developing functional reading skills in
primary school children requires a comprehensive approach that includes improving teacher training,
individualization of training, adaptation of methods, and more active use of digital technologies. It is
important not only to familiarize them with theoretical foundations, but also to provide more
opportunities to practice functional reading development, especially in the context of working with
multigrade classes and children with SEN. Better training in digital technology can also increase the
confidence of future educators and make learning more effective and accessible to all students.

This study sought to contribute to the growing body of knowledge on the methodological
support available to future teachers in developing functional reading skills in elementary school
students. It examined which methodological techniques, pedagogical technologies, and forms of
organizing the learning process most effectively contribute to the formation of functional literacy in
primary school students. Our findings suggested that integrating practice-oriented techniques, using
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digital technologies, and modeling real pedagogical situations may be key factors influencing the
success of future teachers' training. Our findings seem to align with those of previous studies, which
underscored the significance of actively engaging students of pedagogical specialties in the practical
mastery of methods of teaching reading [15], as well as the necessity to adapt methodological tools
to contemporary educational requirements.

Our results underscore the potential of an integrated approach to methodological support for
future teachers, which combines the theoretical study of functional reading development strategies
with their active application in various pedagogical contexts. These findings align with research
suggesting that integrating traditional and innovative methods of reading instruction can enhance
student learning and readiness for professional practice [16].

In addition, our findings align with previous research emphasizing that the inclusion of digital
tools such as interactive platforms, e-books, and adaptive educational programs has a positive impact
on the development of functional reading skills [3. - 97]. It has been observed that future teachers
who receive training in the use of digital resources tend to exhibit a higher level of confidence in their
ability to utilize modern technologies within the educational process, as evidenced by research.

It is also important to consider introducing special courses and mentoring programs that would
allow future teachers to gain practical experience working with different categories of students.

Our findings also suggest the potential value in exploring the implementation of specialized
courses and mentoring programs. These programs could offer future teachers the opportunity to gain
hands-on experience working with diverse student populations, including children with special
educational needs. This aligns with the findings of studies that underscore the significance of tailoring
learning methods to the unique needs of learners to foster effective development of functional reading
skills.

The results of this study underscore the significance of comprehensive methodological training
for future teachers, with a focus on developing functional reading skills in junior high school students.
It is important not only to familiarize students with the theoretical aspects of reading instruction
methodology, but also to provide them with opportunities to test various pedagogical strategies in
practice. In the spirit of continuous learning and improvement, further research could concentrate on
the development of professional development programs. These programs could provide future
teachers with the necessary tools to effectively build students' functional literacy.

The analysis revealed a persistent discrepancy between the methodological preparation
provided in teacher education programmes and the realities encountered in contemporary elementary
classrooms. While participants acknowledged the growing importance of functional reading literacy
in primary education, they repeatedly emphasized the difficulties associated with translating
theoretical knowledge into pedagogical action. The significance of this finding lies not merely in
identifying a gap between theory and practice, but in understanding the mechanisms through which
this gap is reproduced during professional preparation.

One explanation relates to the structure of teacher education itself. University courses
frequently introduce future teachers to contemporary theories of reading instruction, models of
functional literacy, and evidence-based teaching strategies. However, theoretical knowledge remains
largely decontextualized when opportunities for its application are limited. Participants described
situations in which methodological concepts were understood conceptually. Still, they proved
difficult to implement in classrooms characterized by diverse learning needs, varying levels of
reading readiness, and increasingly heterogeneous student populations. Under such conditions,
professional competence depends not only on knowing instructional strategies but also on the ability
to adapt them to unpredictable educational contexts.

The findings indicate that the interaction between knowledge acquisition and situated
professional experience shapes methodological preparedness. This observation helps explain why
experienced teachers often develop instructional solutions that extend beyond formal university
preparation. Classroom practice requires continuous decision-making, diagnostic assessment of
students' needs, and adaptation of teaching approaches. These competencies emerge gradually
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through participation in authentic educational situations rather than through theoretical instruction
alone. Consequently, the reported theory—practice divide appears to reflect a structural imbalance in
teacher education programmes, where methodological knowledge is frequently separated from the
contexts in which it must ultimately be applied.

Another important issue concerns the growing complexity of elementary literacy instruction.
Participants noted that contemporary classrooms include learners with different levels of reading
proficiency, linguistic backgrounds, and special educational needs. Such diversity substantially
increases methodological demands placed on beginning teachers. Traditional preparation models
often assume relatively homogeneous learning environments and therefore provide limited guidance
for responding to complex classroom realities. The challenges reported by participants cannot be
interpreted solely as deficiencies in individual teacher preparation; they also reflect broader
transformations occurring within school education. As expectations regarding inclusive education
and differentiated instruction continue to expand, teacher education programmes face increasing
pressure to prepare graduates for pedagogical environments that are considerably more complex than
those reflected in conventional methodological training.

The findings also invite a more nuanced interpretation of the role of digital technologies in
developing functional reading literacy. Existing literature frequently presents digital tools as
mechanisms capable of enhancing reading engagement and supporting personalized learning. The
interviews, however, revealed a more complicated picture. Participants did not question the
educational potential of digital resources; rather, they expressed uncertainty regarding their
pedagogical integration. This distinction is important because technological availability does not
automatically translate into methodological competence. Difficulties emerged not from access to
digital platforms but from insufficient understanding of how digital tools can support specific reading
objectives, such as text interpretation, critical evaluation of information, or inferential
comprehension. The challenge therefore appears methodological rather than technological.

The interviews further demonstrated that experienced teachers perceive mentoring and guided
professional practice as essential components of methodological development. This finding may
explain why practical experience was repeatedly described as more influential than formal
coursework in preparing teachers for literacy instruction. Professional knowledge in teaching is not
acquired exclusively through the transmission of theoretical concepts; it is constructed through
observation, reflection, experimentation, and interaction with experienced colleagues. From this
perspective, methodological support should be understood as a continuous professional process rather
than a set of instructional techniques acquired during university study.

Conclusion

This study contributed to an in-depth understanding of the role of methodological support for
future teachers in developing functional reading skills in elementary school students. The main factors
influencing the effectiveness of future teachers' training were classified into four key categories: (1)
practice-oriented methodologies, (2) use of digital technologies, (3) modeling of pedagogical
situations, and (4) differentiated approach to teaching. The results obtained suggest that targeted
methodological support contributes to the formation of students' necessary competence in teaching
functional reading, as well as increases their readiness for professional activity.In addition to
traditional methodological approaches, it is important to take into account modern trends in the
educational sphere, providing the future generation of teachers with tools for effective teaching of
schoolchildren.

Our findings suggest that a holistic system of teacher training that includes the theoretical study
of methods, as well as their practical application in different educational contexts, could be beneficial.
Interaction between pedagogical universities, educational organizations, and practicing teachers
could play a key role in ensuring quality training of future specialists. This study contributes to the
existing literature investigating the development of students' functional literacy and can serve as a
reference for further developments in the field of pedagogical methodology.
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However, it is important to acknowledge the study's limitations. The relatively small sample of
respondents and the focus on certain methodological aspects may limit the generalizability of the
results. Additionally, the study did not examine the long-term effects of methodological training on
the professional performance of future teachers, which is an area that requires further research. It is
therefore recommended that future research expand the study to include an analysis of the effects of
different pedagogical strategies on the development of functional reading in elementary schools, as
well as an examination of the effectiveness of teacher professional development programs. Another
promising direction for future research could be the study of the impact of digital technologies and
adaptive learning on the training of future teachers.
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BACTAYbIII CBIHBIIT OKYIIBIJIAPBIHBIH @ YHKIIUAJIBIK OKY
JAFABIJIAPBIH JAMBITY A BOJTAINAK MYFPAJIIMIEPTE OAICTEMEJIIK
KOJIJIAY

AHgaTna

Maxkana OGacTayblll CBIHBII OKYIIBUIAPBIHBIH (YHKIHOHANIBIK OKYy JaFJbUIapblH JaMbITyzna OoJamax
MYyFaliMICPAi 9IiICTEMETIK KaMTaMachl3 €Ty MacelleCiHe apHaliFaH. 3epTTeyIiH MaKcaThl — MyFalliMIepIi Kocion naspiay
CaTBICHIH/IA OICTEMENIK KaMTaMachl3 €Ty KaKeTTUITiH Heri3/ley, COHBIMEH KaTap OKyFa YHPETyHdiH 3aMaHayd
CTpaTEeTHsUIApBIH  KOJNAaHyFa MYFaIIMICPIIH TEOPHMSIBIK HETi3Aepi MEH NPaKTUKAJIbIK JaHbIHABIFEI apachIHIAFbI
KaWIIBUIBIKTAPABI aHBIKTAy. 3epTTeyle OJICTEMENiK KaMTaMachl3 CTY/AIH HETI3rl acHeKTiIepi KapacThIPBUIBII,
NelaroruKajbIK TXipuOeaeri 6ap Keaepriiep TajjaHazpl XKoHe Ooaliak MyFaliMaepl JalblHAay canachiH apTThIPY
YILiH OJapasl €HCepy JKOJIaphl YChIHBUIAABL. 3ePTTEYIiH 9/1ICTEMENIK HeTi3i MyFalliMIepMeH XapThllail KYPhIIBIM/IBIK
cyx0atr NIepeKTepiH OHJICY YIIH KOJJAAHBLUIATHIH TAKBIPBINTHIK Tajaay ofici Ooyasl. By ofic MKEMIUTIKTIH KOFaphI
JIopekecine ue, Oy OHBI JEPEeKTEepAiH OpTYpii TYpJiepiHEe >KoHE 3epTTey TalchlpMaiapblHa Oelimieyre MyMKIHIIK
Oepeni. TakpIpBINTHIK TAIAAY OONaIIaK MyFaliMaepAiH QYHKIMOHAIIBIK OKY/bI JAMBITY 9iCTEpiH MeHrepy OapbIChIHIA
Ke3lIeCeTiH Heri3ri mpobiemanapipl aHBIKTayFa, COHIAii-ak oJapApl SKOIONBIH BIKTHMAN MICHIMICpPiH aHBIKTAyFa
MYMKIHIIK Oepai. 3epTTey HoTmKemepi Oonamak MyFaIiMaep i Jaspiay KyieciHe Toxipuoere OarpITTaIFaH 9IiCTEePAl,
U PIBIK TEXHOJIOTHSIIAPIBI JKOHE MeNarornKaiblK JKaFIasTTapabl MOAENbACYNl HHTErpalisIay JblH MaHbI3AbIIbIFbIH
kepceteni. bomamak Gactayblm CHIHBII MYFaiMAEPiHIH KY3BIPETTUIIMH KaJbIITACTEIpYAa OiliM Oepy YHBIMIApBIHbIH,
NEeJarOTUKAJIbIK JKOFapbl OKY OpPBIHIAPBIHBIH JKOHE TKIPUOSNiK MaMaHIOApIbIH e3apa OpEeKeTTeCTIrl MISIIyINi pel
aTKapazbl. 3epTTEYMiH HOTWXKenepl (GYHKIHOHAIIBIK CayaTThUIBIK Mocesenepi OoifbiHIIA Oap FHUIBIMH Oa3aHbBI
TOJIBIKTBIPA/IbI KSHE IeIarOTHKaJbIK 9J[ICTEME callaChIHAAFbI OJ1aH dpi d3ipieMeiep YIIiH naiijalaHbUTybl MYMKIH.

Heri3ri ce3mep: omicTeMenik KaMTamachi3 Ty, (QYHKIHOHAIABIK CayaTThUIBIK, OOJaIliaK MyFaliMaepi
JabIHAAY, 0acTayblIll ChIHBII, OKYFa YHPETY CTpaTerusiapbl, TAKBIPBIITHIK TAJIAAY.

METOJIUYECKAS MOJJIEPKKA BYAYIIIUX YUUTEJIEN B PA3BUTUU
®YHKIAOHAJBLHBIX HABBIKOB UTEHUSA Y YUAIIAXCSA HAYAJIBHBIX

AHHOTANUA
CraTps TIOCBSAIMICHA MPOOIIEME METOANYECKOH MONACPKKH OYIYIIUNX YUIHUTENEH B pasBUTHU (DYHKIIHOHAIBHBIX
HABBIKOB 4YTCHUIA y yqaumxc;[ HaYaJIbHBIX KJIACCOB. HCJ’IB ucciaeaoBaHusa — O6OCHOBaHI/I€ HCO6XO,I[I/IMOCTI/I

METOJIMUECKOTO COMPOBOXKICHHUS OyIYIIMX y4YHUTeNleld Ha dTarne npoecCHOHaIbHOW MOATOTOBKH, a TAKXKE BBISBICHHE
MIPOTUBOPEUYUI MEXKIY TEOPETHUECKOM 6a30i1 M MPAaKTHUECKON TOTOBHOCTBIO YUHUTENEH K UCMOIB30BaHUIO COBPEM EHHBIX
cTpateruii oOydueHHMs UYTEHHIO. B pamMKax HCCIEJOBAaHUS PACCMATPUBAIOTCS OCHOBHBIE AaCIEKThl METOAWYECKOMH
MOJIACPKKH, aHATM3UPYIOTCA CYIIECTBYIONIHE Oapbepbl B IEAAarOrMYecKON MpakTHKE M MPEUIaraloTcsl IMyTH HX
MIPEOIOJICHHS IS TIOBBIICHHUS KauecTBa MOATOTOBKU OyAyIIMX y4uuTened. MeTogonoTn4ecKyr0 OCHOBY MCCIIEIOBAaHUS
COCTaBWJIN TIOJNIO’KEHHUSI TEMAaTHYECKOTO aHaJIM3a, MPUMEHEHHOTo Ajis 00paboTKHM JaHHBIX MONYCTPYKTYpHPOBAaHHOTO
HHTEPBBIO C TemaroraMu. [[aHHBIA METOJ XapaKTepPH3yeTCs BEICOKOW THOKOCTBIO, YTO TIO3BOJIIET alalTUPOBATh €ro K
pa3IMYHBIM BHUJAM JaHHBIX M HCCIIEJOBATEIbCKUM 3ajayaM. TemMaTHYeCKUd aHaiu3 IMO3BOJIMJ BBISIBUTH KIIHOUEBBIE
MpoOJIeMBI, ¢ KOTOPBIMH CTAJIKMBAIOTCSA OymymIue yduTels B IMpoIecce OCBOCHUS METOIUK (OPMHPOBaHU
(YHKIMOHATPHON TpaMOTHOCTH YTEHHWS, a TaKKe OIpPEIeTUTh BO3MOXKHBIE IYTH WX MpPeomoJieHUs. Pe3ymprarhl
HCCIICIOBaHUS OJUYEPKUBAIOT BAYKHOCTh HHTETPAIAHU TIPAKTHKO-OPUCHTUPOBAHHBIX METOIUK, HA(PPOBBIX TEXHOJIOTHIA U
MOJICIMPOBAHMS IEAAarOTMYeCKUX CHTyalluii B CHCTEeMy IIOATOTOBKM OyIymumx y4uTened. BzaumoneicTBue
00pa30BaTeNbHBIX OPTaHU3AIMH, TeJarOTHYECKUX BY30B U MPAKTHKYIOIINX CIEIIHATINCTOB UIPaeT PELIAONIyI0 POJIb B
(dbopMupoBaHuH MPOQPECCHOHANTEHON KOMIETEHTHOCTH OYAYIIMX YUHUTeNel HadalbHO IIKoJbl. BBIBO/IBI HCCeI0BaHUS
JIOTIONTHSIOT CYIIECTBYIONIYO HAYIHYIO 0a3y 1o BompocaM (GyHKIMOHAIBHOM I'PAMOTHOCTH B MOTYT OBITh HCITOJTE30BAHEI
IS TajbHEWIINX pa3paboToK B 00JIACTH MeIarornaecKoi METO UK.

KiroueBble cjioBa: MeToan4ecKas MOAAepKKa, (pyHKIIOHATBHAS TPAMOTHOCTD, IOATOTOBKA OYAYIINX YIUTENEH,
HavyaJlbHasl IKOJIa, CTPATETUH 00YUEHHS YTEHUIO, TEMaTHUECKUI aHaIIH3.
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