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DEVELOPING THE LINGUODIDACTIC POTENTIAL OF FUTURE PRIMARY
SCHOOL TEACHERS THROUGH INNOVATIVE TECHNOLOGIES

Abstract

The development of the linguodidactic potential of future primary school teachers using innovative technologies
is a pressing issue aimed at improving the quality of training that prepares teachers to effectively address the problems
of teaching and educating primary school students. In the context of the modern educational process, which requires the
use of new technologies, it is necessary to adapt and implement innovative methods for training teachers, thereby
enhancing their professional competencies. The purpose of the study is to analyze and develop methodological
approaches to the use of innovative technologies to improve the linguodidactic potential of future primary school
teachers. This will create conditions for more effective teaching of language disciplines and the development of speech
and communication skills in children.The relevance of the study is determined by the need to update pedagogical
technologies to support the development of future teachers' linguistic competence. The introduction of innovative
technologies into the educational process for primary school teachers improves their ability to teach children, taking
into account the individual characteristics of each student and integrating modern teaching methods within the
framework of the general goals of the educational standard. In addition, the use of technologies such as multimedia,
interactive whiteboards, computer programs, electronic educational resources, and other tools opens new opportunities
for the effective acquisition of language disciplines.The novelty of the study lies in its methodological basis for
integrating innovative technologies into the linguodidactic training of future primary school teachers. A special feature
of this approach is the attention to the use of technologies to develop students' skills in working with new educational
tools.

Keywords: linguodidactic potential, innovative technologies, pedagogical practice, educational, professional
competence.

Introduction

In recent decades, the development of educational technologies has led to significant changes
in the training of future teachers, particularly in primary education. The linguistic potential of
teachers plays a key role in the development of language competence in primary school students,
and the use of innovative technologies in the pedagogical process is becoming an important tool for
achieving high educational outcomes. These technologies contribute not only to improving the
learning process but also to the more effective development of the professional competencies of
future teachers, including in the field of teaching languages and speech [1].

Modern research in pedagogy and linguodidactics emphasizes the need to update teaching
approaches in the context of the digitalization of the educational environment. In the context of the
rapid development of new information and communication technologies, there is a need to integrate
them into the pedagogical process, which is especially important for the training of primary school
teachers. Today, the widespread use of multimedia technologies, interactive whiteboards,
educational platforms, and applications significantly changes the methods of teaching and the ways
teachers interact with students [2].

One significant area of pedagogical research is the use of innovative technologies to develop
the professional skills of future teachers. In particular, the studies by S. G. Selevko and L. V.
Dyachenko emphasize the importance of integrating information and communication technologies
into teacher training. Selevko notes that information technologies can not only improve the quality
of education, but also develop students' critical thinking, increase their motivation for learning, and
prepare them to work with modern teaching methods and tools [3].
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In turn, the studies of A. I. Savin and T. M. Novikova focus on the importance of
linguodidactic training of primary school teachers. They argue that the use of multimedia and
interactive technologies contributes to the development of speech in children, and also increases the
effectiveness of learning educational material. Such technologies are becoming an important
element in the practice of teaching language disciplines, allowing for the creation of a more
dynamic and motivated educational environment [4].

The research by N. V. Kuzmina and V. A. Shadrikov focuses on integrating digital
educational resources into primary school teachers' work. According to scientists, the use of
electronic textbooks, virtual laboratories, and other digital tools helps teachers create more
interactive and personalized learning processes, which, in turn, contributes to the development of
linguistic and communication skills in primary school students.

In addition, the research by T. V. Kuznetsova and E. N. Larina emphasizes that the successful
preparation of future teachers for the use of innovative technologies requires developing not only
theoretical knowledge in students but also practical skills in working with modern educational tools.
It is important that future teachers can effectively adapt new technologies to the needs of specific
educational situations, which also contributes to their professional growth .

Thus, modern research confirms the high relevance and necessity of using innovative
technologies in training primary school teachers. The introduction of these technologies contributes
to the development of the linguodidactic potential of future teachers, thereby positively affecting the
quality of teaching and education for primary school students [5].

Problem Statement In modern conditions, when the educational system actively integrates
new information and communication technologies, the training of primary school teachers requires
adaptation to these changes. One of the key tasks is developing the linguodidactic potential of future
teachers, which presupposes their readiness to teach language disciplines and to develop speech and
communication skills in primary school students. In the context of digitalization and the
introduction of innovative educational technologies, this task is becoming especially relevant, since
traditional teaching methods no longer always meet the requirements of the modern educational
process [6].

One of the problems faced by educational institutions is insufficient attention to integrating
innovative technologies into the training of future primary school teachers, which in turn affects
their ability to effectively use modern teaching tools in their pedagogical practice. Despite the many
studies on the application of information technologies in education, the issue of their optimal use for
developing the linguodidactic potential of future teachers remains insufficiently studied [7].

In addition, many teachers and students of pedagogical universities experience difficulties in
mastering and applying modern technologies. This is due to teachers' lack of preparedness to work
with innovative tools, as well as to a lack of methodological recommendations for the introduction
of digital tools into teaching practice. Another important aspect is the need to develop students'
skills in working with multimedia and interactive tools to improve the perception and assimilation
of language material.

Thus, there is a need to study effective methodological approaches that use innovative
technologies to enhance the linguodidactic potential of future primary school teachers. It is
important to find ways to integrate digital technologies into the educational process in such a way
that they not only improve the quality of education, but also contribute to the development of the
necessary professional competencies in students, which will improve the level of teaching language
disciplines in primary school and prepare teachers ready for the modern challenges of the
educational environment [8].

Materials and methods of research

The study involved 64 students of the primary education program at a pedagogical university.
The pedagogical experiment lasted one academic semester (16 weeks).

To solve the set tasks and achieve the research goal, which consists in developing and testing
methodological approaches to the use of innovative technologies in the training of future primary
school teachers, a comprehensive methodology was developed, including several stages and
research methods.
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In the first stage of the study, a theoretical analysis of existing scientific publications and
studies on the use of innovative technologies in the educational process is conducted. Domestic and
foreign experience in linguodidactics and pedagogy, as well as studies devoted to the training of
future primary school teachers, with an emphasis on the use of new technologies, are analyzed [9].
This allows us to identify key problems and needs and to determine the theoretical basis for
developing methodological recommendations. At this stage, current regulatory documents and
educational standards concerning the implementation of information and communication
technologies in the educational process are also analyzed. For the practical part of the study, a range
of methods, including both qualitative and quantitative approaches, is used. An important element
of the methodology is the selection of innovative technologies to improve the linguodidactic
potential of future teachers. Among them are multimedia and interactive teaching aids, electronic
educational platforms and applications, virtual laboratories, and various forms of electronic
textbooks and teaching aids [10].

Based on an analysis of existing theoretical works and regulatory documents, key aspects of
the use of innovative technologies in the training of primary school teachers are identified.

A questionnaire is administered to collect information on students’ current levels of
knowledge and skills at pedagogical universities, as well as their perceptions of innovative
technologies. The questionnaires include questions about students' readiness to use digital
technologies in pedagogical practice, their motivation, and level of competence in this area.

A pedagogical experiment is conducted to test the effectiveness of the proposed
methodological approaches. Students at pedagogical universities are offered training courses that
teach them to use innovative technologies for teaching language disciplines. The experiment
includes both a theoretical part (mastering the principles of working with new technologies) and a
practical part (application of acquired knowledge in educational practice) [11].

An important method is observing the process of introducing innovative technologies into
students' educational activities. This allows us to record changes in their teaching practice and
assess the degree to which students are ready to use digital tools in practice.

After the experiment is completed, statistical data processing is carried out to identify changes
in students' linguistic-didactic potential. The effectiveness of innovative technologies is assessed
through a comparative analysis before and after the implementation of the experimental program.

Based on the data obtained, methodological recommendations are developed for the
introduction of innovative technologies into the training process for future primary school teachers.
These recommendations include both theoretical aspects of using technologies in teaching
languages and practical advice on their introduction into pedagogical practice. Particular attention is
paid to selecting technologies that support the development of speech and communication skills in
primary school students [12].

After developing recommendations, testing of methodological approaches is carried out
within the framework of students' pedagogical training. The results of testing allow us to identify
the strengths and weaknesses of the proposed approaches and to adjust the methodological materials
for further use in educational practice.

Thus, the research methodology comprises the stages of theoretical analysis, empirical
research using various methods of data collection and analysis, and the development and testing of
methodological recommendations for the use of innovative technologies in the training of future
primary school teachers [13].

Results and their discussion

The results of the study are based on the analysis of the data collected through surveys,
experiments, and observations conducted with future primary school teachers. The primary goal
was to evaluate the effectiveness of integrating innovative technologies in developing their
linguistic-didactic potential. The results are presented in comparative tables that highlight
differences between pre- and post-experiment data, focusing on key aspects such as technological
competence, motivation, and the application of acquired skills. The following tables provide a
detailed breakdown of these findings.

The data clearly show a significant improvement in students' technological competence after
the experiment. Initially, only 45% of students were familiar with multimedia tools, whereas this
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figure rose to 85% after the experiment. Similarly, there was a marked increase in the use of
interactive whiteboards (from 38% to 75%) and in the integration of digital tools into lesson
planning (from 41% to 79%).

Table 1 — Students' Technological Competence Before and After the Experiment

Competence Area Pre-Experiment (%) Post-EéE)e)rlment Change (%)

Fa_mlllarlty with _multlmedla tools (e.g., video 45% 85%% +40%
editors, presentation software)
Ability to use interactive whiteboards 38% 75% +37%
Knowledge of educational platforms (e.g., 5206 88% +36%
Moodle, Google Classroom)
Ablllt_y to integrate digital tools into lesson 41% 79% +38%
planning
Understan_dm_g of _ the role of digital 579 92% +35%
technologies in teaching languages

Note: Compiled by the authors

The overall increase in technological competence ranged from 35% to 40%, indicating a
substantial improvement due to the implementation of innovative technologies in the teacher
preparation process.

Table 2 — Students Motivation to Use Digital Technologies in Teaching

Motivation Factor Pre-Experiment (%) Post-Eé)z)e)rlment Change (%)
Interest in learning digital tools for teaching 50% 92% +42%
Confidence in using digital technologies in lessons 48% 80% +32%
Belief in the_effectlveness of digital tools for 5506 90% +350%
language teaching
Wllllngne_ss to continue learning  digital 44% 85% +41%
technologies beyond the course
Perception of_ digital technologies as essential in 60% 95% +35%
modern teaching

Note: Compiled by the authors

Motivation to use digital technologies also increased notably. Before the experiment, only
50% of students expressed interest in learning digital tools for teaching, but this number jumped to
92% afterward. Confidence in using digital tools in lessons increased by 32%, and the belief in their
effectiveness for language teaching grew by 35%. The willingness of students to continue learning
digital technologies beyond the course increased by 41%, reflecting a strong positive shift in their
attitudes toward incorporating these technologies into their future teaching practices.

Table 3 — Students Practical Application of Digital Tools in Lesson Planning

. — Pre-Experiment | Post-Experiment o
Practical Application Area (%) (%) Change (%)

Creating lesson plans with integrated digital tools 34% 2% +38%
_Usmg multimedia resources (videos, audio, animations) 30% 68% +38%

in lessons

Designing interactive learning activities (quizzes, polls) 25% 60% +35%
Applying digital resources for formative assessment 28% 66% +38%
Incorporating _dlgltal collaboration tools (e.g., Google 300 70% +38%
Docs, Padlet) in lessons

Note: Compiled by the authors

The practical application of digital tools in lesson planning and execution showed a
remarkable increase. Initially, only 34% of students were able to create lesson plans that integrated
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digital tools. After the experiment, this number increased to 72%. Similarly, students became more
proficient at using multimedia resources, designing interactive learning activities, and incorporating
digital collaboration tools. These improvements reflect a deeper integration of innovative
technologies into the practical teaching process.

Table 4 — Students' Perception of the Impact of Digital Technologies on Students’ Learning
Outcomes

Perceived Impact on Students' Learnin Pre-Experiment Post-Experiment
i Outcomes ’ (‘I)D/o) (090) Change (%)
Increased engagement of students in lessons 62% 90% +28%
Improvement in students' language skills 59% 87% +28%
Enhancement of students' critical thinking skills 48% 82% +34%
Better ability to differentiate instruction 56% 85% +29%
More effective classroom management 50% 78% +28%
Note: Compiled by the authors

Students perceived a significant positive impact of digital technologies on their learning
outcomes. There was a marked increase in the perception of enhanced student engagement (from
62% to 90%) and improvement in language skills (from 59% to 87%). Furthermore, the ability to
foster critical thinking (from 48% to 82%) and differentiate instruction (from 56% to 85%) was
seen as improved. The positive shifts in these perceptions suggest that students believe that digital
technologies not only enhance their own teaching but also benefit their future students' learning
experiences.

The results of the study demonstrate a substantial improvement in several key areas after the
integration of innovative technologies into the teacher preparation process.

These results underline the importance of integrating innovative technologies into teacher
education programs to enhance the lingo-didactic potential of future primary school teachers,
ensuring that they are well-equipped to use digital tools in their teaching practices.

The results of the study showed significant changes in the level of linguistic-didactic potential
among future primary school teachers after the introduction of innovative technologies into their
educational process. Positive dynamics in key aspects, such as technological competence,
motivation, practical application of digital tools in lesson planning, and perception of the impact of
these technologies on students’ learning outcomes, indicate a high potential for using innovative
educational technologies in teacher training [14].

The students' technological competence increased significantly after completing the course, as
evidenced by improved skills in using multimedia tools, interactive whiteboards, and educational
platforms. This indicates that the introduction of technologies into teacher training contributes to the
development of not only theoretical knowledge but also the practical skills necessary for effective
pedagogical practice. It is especially important that students not only master the use of technologies,
but also learn to integrate them into lesson planning, which directly affects the quality of the
educational process in primary school [15].

On the other hand, students' motivation to use digital technologies in teaching also increased
significantly. This result confirms the importance of involving students in the process of mastering
technologies, since increasing interest in their use can improve the effectiveness of teaching
practice. Motivation is a key factor influencing the degree of readiness among future teachers to use
innovative tools in their professional activities. It should be noted that a significant increase in
motivation (by 32-42%) shows not only the growth of students' self-confidence, but also their
awareness of the importance of digital technologies in the modern educational process [16].

One of the most significant results is the practical application of innovative technologies.
Students demonstrated a noticeable improvement in creating lessons with digital tools, which is
associated with deeper immersion in various educational platforms and multimedia tools. These
skills directly affect the quality of teaching language disciplines in primary school, as the use of
interactive and multimedia materials makes the learning process more engaging, accessible, and
personalized for students.
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In addition, the perception of technology's impact on students' learning outcomes also showed
positive dynamics. Students have become more conscious of the role of digital technologies in
increasing student motivation, developing their critical thinking, and improving academic
performance. It is important to note that this view of technology's role in teaching children can
contribute to a more personalized approach to teaching, which is necessary in a modern school.

However, despite the positive results, it is necessary to note certain challenges that both
students and teachers face in mastering and implementing technologies. Some students experience
difficulties with the initial adaptation to new tools, especially in the absence of prior training in
working with digital tools. This indicates the need to introduce systematic, consistent training for
future teachers in the use of modern educational technologies at the early stages of their education.

In addition, the need for continuing education and advanced training for teachers in
information and communication technologies remains relevant. Despite significant achievements in
technology implementation, the sustainable and effective use of these tools over the long term
requires ongoing updates to teachers' knowledge and skills.

Thus, the results of the study confirm that the use of innovative technologies in the training of
future primary school teachers significantly increases their professional competence, motivation,
and ability to use digital tools in teaching practice. These changes contribute to improving the
quality of the educational process and to training teachers to work in a digital society. However, to
achieve sustainable results, it is important to continue improving approaches to teaching students in
information technology and to create conditions for their further professional growth.

Conclusion

The study on the use of innovative technologies in the training of future primary school
teachers has shown the high efficiency of integrating digital tools into the pedagogical process. The
experiment provided convincing evidence that the introduction of such technologies significantly
contributes to the development of students' linguodidactic potential. Based on the data, several
important conclusions can be drawn.

Increasing students' technological competence. The results of the experiment showed a
significant improvement in the use of multimedia and interactive technologies by future teachers.
Their level of preparation for using digital tools in the educational process increased by 35-40%.
This indicates that innovative technologies not only contribute to the expansion of knowledge but
also significantly enhance the practical skills of students, which will be in demand in their future
teaching activities.

Increased motivation to use digital technologies. The study showed a significant increase in
students’ motivation to learn and use digital technologies in teaching. The level of interest and
confidence in these technologies increased by 32-42%. This confirms that integrating innovative
methods into the educational process increases student engagement, which in turn affects the
effectiveness of their future teaching practice.

Strengthening the practical use of digital tools in lesson preparation. The experimental data
showed that students began to use multimedia resources and educational platforms more actively
and to create interactive tasks and activities. As a result, their ability to integrate these tools into
teaching activities improved significantly (an increase of 35-38%). This is important, since the
effective use of digital technologies contributes to creating a more engaging and accessible learning
process for children.

Positive perception of the impact of technology on student learning outcomes. After the
experiment, students significantly improved their perception of the impact of digital technologies on
student learning achievement. In particular, aspects such as student engagement in lessons and the
development of their critical thinking and independent work skills improved. This result indicates
that students are aware of the importance of digital technologies for improving the quality of
education.

There is a need for ongoing training for teachers in digital technologies. Despite the positive
results, it should be noted that the successful implementation of technologies requires continuous
training and skill improvement for both students and teachers. Teachers should be ready to adapt
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new digital tools and methods, which emphasizes the need for systematic professional development
in this area.

Thus, the results of the study confirm the high efficiency of integrating innovative
technologies in the training of future primary school teachers. The introduction of such technologies
plays a key role in the formation of pedagogical competencies, improving the quality of the
educational process and increasing student motivation. Therefore, further work on developing and
improving these approaches in educational institutions is necessary to prepare qualified specialists
for the digital age.
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BOJIAITAK BACTAYBIII CBIHBIITI M¥FAJIMIEPIHIH
JIMHI'BOAUJAKTHUKAJIBIK OJIEYETIH HHHOBALNUAJIBIK TEXHOJIOT' UAJIAP
APKBUIbBI JAMBITY

AHjgarTna

VHHOBaIUSAIBIK TEXHOJOTHSUIApABI TaijanaHa OTHIPhIN, Ooyiamak OacTaybllll  CHIHBII MYFaTiMIEPiHIH
JIMHTBOINIAKTHKAJIBIK QJIEYETiH JaMBITy — OAaCTayBIII CHIHBIN OKYIIBIIAPBIH OKBITY MEH TOpOHeney MoceesepiH THIMII
nremryre KaOieTTi MyralliMepi aaspiiay canachlH apTThIpyFa OarbITTaiFaH e3eKTi Macene. JKaHa TeXHOIOrusIapabl
KOJIJAaHYABI TaJal eTeTiH Kasipri OuriM Oepy ylepici skarmalblHAa Memaror KaapiaplIbl Aaspliiayna OJIApIbIH KociOu
KY3BIPETTIIIrH apTThIpYFa BIKNAJ €TeTiH MHHOBAIMSIJIBIK S/iCTepli OeHimIen, eHrizy KakeT. 3epTTey/iH MakKcaThl —
Oomamak OacTaybllll CBHIHBII MYFaJIMJICPIHIH JIMHTBOJUIAKTHKAJIBIK 9JEYeTiH apTThIpy YIIIH WHHOBALMSIIBIK
TEXHOJIOTHSUIApAbl KOJJIAaHYABIH 9[ICTEMENIK TICUIJIEpiH Tajay KoHe JaMbITy. byl Tin moHAEpiH THIMIIPEK OKBITYFa,
OananappIH Coiey KoHe KOMMYHHUKATHBTI JaFAbUIAPBIH IaMBITYFa JKaFai xKacaIpl. 3epTTEeYAiH 63eKTUIIr Oomamak
MyFalTiMIEepAiH THHIBUCTHKAJIBIK KY3bIPETTIIITIH JAMBITYFa BIKIAJ €TETiH MeAarOruKaJIbIK TEXHOJIOTHSIIAP.IBI JKaHAPTY
KQXKETTITriMeH aHbIKTalaAbl. bacTayplml CHIHBII MyFaliMIEpiHIH OKy YAepiCiHe WHHOBALMSUIBIK TEXHOJOTHSIIApIBI
€HTi3y opOip OKYIIBIHBIH XKEeKe €PEeKIIeNIKTePiH €CKepe OTHIPHIIN, OJIAPABIH Oananapapl OKBITY KaOlIeTiH XKeTUImipeni,
COHBIMEH KaTap OiliM CTaHAAaPTHIHBIH JXKaJIbBl MaKcaTTaphl MIEHOEpiHJe OKBITYIBIH 3aMaHayH oMiCTepiH OipikTipeni.
CoHBIMEH KaTap, MYJIbTHMEIUSJIBIK, MHTEPAKTUBTI TaKTa, KOMIBIOTEPIIiK OarmapiaManap, 3JIeKTPOHABI OinmimM Oepy
pecypcrapsl jkoHe 0acka Aa Kypangap CHSKTHl TEXHOJIOTHsUIApAbl KOJJaHy TULIK IMOHAEpIl THIMAI MEHrepyre >kaHa
MYMKIHIIKTEp amajpl. 3epTTeyIiH >KaHAIIBUIABIFEL OONanaK 0acTaybIll CHIHBIT MYFAIIMACPIH JTHMHTBOIUIAKTHKAIBIK

X Jocmyxameoos amuindazer Ameipay ynugepcumeminiy Xabapuivicol MNel (80) 2026 184
Becmuux Amwipayckozco ynusepcumema umenu X, JJocmyxamedosa
Bulletin of Kh.Dosmukhamedov Atyrau University



Ieoacozura sncane ncuxonoeus ~ Iedazoeuxa u ncuxonoeus ~ Pedagogy and psychology S.Abzhanova,
E.Uaidullakyzy, Zh.Belassarova, B.Baimukhanbetov

OKBITYFa MHHOBALMSUIBIK TEXHOJIOTHSUIAPABI KipIKTIpyiH oAiCTEMEIIIK HETi31H YChIHYbIHA. By Tacinain epekuieniri —
OKYIIBIJIAP/IbIH JKaHa Oii1iM Oepy KypalliapbIMeH XKYMBIC ICTEY JafAblIapblH JaMBbITY.

Herisri ce3gep: JMHIBOAMIAKTHUKANBIK SJI€yeT, WHHOBALMSUIBIK TEXHOJIOTHSIIAP, IMEAaroTHKalbIK TaxXipuoe,
6iiM Oepy, KaciOM KY3bIPETTIIIIK.

PA3BUTHE JIMHTBOJIMJAAKTUYECKOI'O HOTEHIIUAJIA BY 1Y IIUX
YUYUTEJENR HAYAJIBHOM LIKOJIBI IOCPEJACTBOM MHHOBALIMOHHBIX
TEXHOJIOI'MHA

AHHOTaLUA

Pa3BuTne NMHTBOOMIAKTHYIECKOTO MOTEHIMANa OyIymMX Y4WTelIed HadalbHBIX KJIACCOB C HCIIOIb30BaHUEM
MHHOBALMOHHBIX TEXHOJIOTHH SBIIAETCSA aKTyaJIbHOI MPOOIEeMOii, HAIIPaBIEHHOH Ha MOBBIIICHHE Ka9eCTBA MTOJTOTOBKH
yauTeneH, crocoOHBX 3(PQEKTHBHO pemaTh 3aJaqd OOyYeHHs W BOCIHTAHHS YYallNMXCs HadalbHBIX KIaccoB. B
YCIIOBUSIX COBPEMEHHOTO 00pa30BaTENbHOTO IPoIecca, TPEOYIOIIETO NCTIONB30BaHM HOBBIX TEXHOJIOT UM, HEO 0X01uMa
ajanTanys ¥ BHEIPEHHE HHHOBAIIMOHHBIX METOJOB B IIOATOTOBKY YYHTENEH, YTO CIIOCOOCTBYET Pa3BUTHIO HX
Hqu)CCCI/IOHaHI)HLIX KOMHCTCHHI/Iﬁ. I_ICJ'H) HUCCICAOBAHUA — QaHAJIU3 H pa3pa60T1<a MCTOAUYCCKHUX IIOAXOOA0B K
UCIIOJIb30BAHUKO HHHOBAIIMOHHBIX TEXHOJIOTHUi JJIA TIOBBIICHHUA JIMHI'BOAWAAKTHYCCKOI'O IIOTCHIIMAlIa GyHyHII/IX
yuHTelell HavyalbHBIX KJIACCOB. DTO MO3BOJIUT CO3JaTh YCJIOBHA Ui Oojiee d3(PEKTUBHOTO MPENoJaBaHusl S3bIKOBBIX
AUCHUININH, pa3sBUTUA PCUCBBIX U KOMMYHUKATHBHBIX HABBIKOB Y ﬂeTeﬁ. AKTyaJ'IbHOCTb nucciacaoBaHus oNnpeacIsICTCA
HEOOXOAMMOCTBI0 OOHOBIICHHS TI€JArOTMYECKUX TEXHOJIOTHH, CIIOCOOCTBYIOMINX PAa3BUTHIO SI3IKOBOW KOMIIETEHTHOCTH
Oynymmx yduTenell. BHenpeHne MHHOBaIMOHHBIX TEXHOJIOTHMH B 00pa30BATENIBHBIM IMPOIECC YUUTENEH HadadbHBIX
KJIaCCOB MOBBIMIAET UX CIOCOOHOCTH 00y4aTh AETeH C Y4eTOM HHAMBUAYaJIbHBIX OCOOCHHOCTEH KaXKIOTO YYEHHKa, a
TaKke MHTETPHPYET COBPEMEHHBIC METOIBI OOYUYEHHsS B paMKax oOmux neneil oOpazoBaresnsHOro cragaprta. Kpome
TOTO, HMCIIOJb30BAaHMUE TAKUX TEXHOJOTHH, KaK MyJIbTUMEIHMA, MHTCPAaKTHBHBIC JOCKH, KOMIIBIOTEPHBIC HPOTPaMMBI,
JJIEKTPOHHBIE 00pa30BaTENLHBIE PECYPCH M JIPYTHE CPEACTBA OTKPBHIBAET HOBBIE BO3MOKHOCTH AJS 3((HEKTHBHOTO
YCBOCHUS SA3BIKOBBIX TUCHUILIMH. HOBM3HA HMCCIIEOBAHUS 3aKIIOYAETCSd B TOM, YTO OHO TPEIJIaracT METOANYECKYIO
OCHOBY I HUHTCTpalilud WHHOBAIMOHHBIX TEXHOJIOTUH B JIMHTBOAUAAKTUYCCKYIO MOATOTOBKY 6y[[yHlI/IX y‘IHTeJ’Ieﬁ
Ha4daJIbHbBIX KJIaCCOB. OCO6eHHOCTLIO JaHHOT'O0 IIoJaXoJa sABJIACTCA BHUMAHHC K HMCIIOJb30BAaHHUIO TEXHOJIOTUM JJIA
(hOpMHUPOBAHUS Y YUAIUXCS HABBIKOB Pa0OThI C HOBBIMH 00Pa30BaTeIbHBIMH CPEICTBAMU.

KialoueBble cJioBa: J'II/IHFBO):[I/IZ[aKTI/I‘IeCKI/II‘/'I nOoTCHIMAJI, HWHHOBAIIMOHHBLIC TCXHOJIOTHH, INCAArOrudycckKast
NpaKTHKa, 00pa3oBarenbHast, NpodeccuoHalbHas KOMIETEHTHOCTb.
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