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Abstract

The article examines the methodological foundations for developing professional communicative competence
in future teachers within a linguacultural educational environment. The relevance of integrating competency-based,
cultural, and learner-centered approaches in teacher training is substantiated. The purpose of the article is to
scientifically substantiate and experimentally verify the effectiveness of developing the professional and
communicative competence of future philology teachers within a linguo-cultural educational environment using
specialized teaching materials. Practical tools for competence formation are identified, including the use of
linguacultural educational materials. It is noted that such an environment promotes intercultural interaction skills,
professional reflection, and communicative flexibility. The findings can be applied in the design of educational
programs and methodological resources for pedagogical universities. The article presents an experimental study on
the formation of professional communicative competence in students of philological specializations, enrolled in the
discipline "Russian Language" and the educational program "Teacher of Russian Language and Literature in Schools
with Russian and Non-Russian Languages of Instruction” at Kh. Dosmukhamedov Atyrau University. The
methodological foundation of the study is a competency-based approach, adapted to incorporate linguacultural
content. The research involved 160 undergraduate students. In the experimental group, a statistically significant
increase was observed in the levels of professional communicative and linguacultural competence components. The
proposed methodology, which includes a linguacultural-focused teaching manual, demonstrated its effectiveness in
university-level teacher training for future philologists.

Key words: professional communicative competence, competency-based approach, linguacultural component,

Russian language, linguistic picture of the world, intercultural communication.

Introduction

In the modern educational environment, the development of not only professional
knowledge and skills but also advanced communicative competence in future teachers has become
particularly important. This competence ensures effective interaction with students, colleagues,
and also parents. Professional communicative competence is viewed as an integrative personal
quality of teachers, comprising speech, social, and cultural components, which is necessary for the
successful implementation of teaching activities in various educational situations.

In line with modern requirements for teacher education, the implementation of the
competence-based approach is key, as it enables targeted development of professional
competencies through active, context-based learning methods. The use of linguacultural textbooks
occupies a special place among these methods. Such textbooks not only develop linguistic
competence but also deepen understanding of the cultural context of communication, which is
especially important for philologists and Russian language specialists preparing to work in a
multilingual and multicultural educational environment.

A multicultural educational environment and communication with representatives of other
linguistic and cultural communities have demonstrated that language alone is not enough for
successful and effective contacts [1. -258]. Language must be studied in inseparable unity with the
world and the culture of the people who speak it [2. -49]. For effective communication, it is
necessary to understand the unique aspects of a people's culture and character.
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The language of every nation is connected to its history, culture, and social life, which, in
turn, form the nation's linguistic picture of the world [2 -43]. The teaching of language and culture
must be integrated. Consequently, learning the Russian language and, through it, the linguistic
picture of the world, gives students a deeper understanding of the Russian culture, broadens their
horizons, and enriches their vocabulary with both professional and general words [2. -47].

Modern education requires teachers not only to have professional erudition but also a high
level of communicative competence, especially in the context of a multilingual and multicultural
educational space [3. -36], [4. -20].

The level of communicative culture is characterized by linguistic knowledge, cultural
background knowledge, socio-ethnocultural knowledge, and knowledge about the national-
cultural specifics of the language [1. -254].

The formation of professional and communicative competence is becoming a key area in the
training of future philologists [5. -50], [6. -115], [7. -105].

Similar trends are also observed in foreign pedagogy, where communicative competence is
emphasized as the foundation of professional interaction [8]. The practical goal of professional
communication training is the development of professional communicative competence in the
target language. This development requires consideration of the complex structure and specific
content of professional activity, which are determined by the qualification requirements and needs
of the speciality [10. -1242].

Communicative competence can be defined as the knowledge, understanding, and skills
necessary for effectively teaching academic subjects in a non-native language [11. -3]. One key
factor influencing students’ motivation to learn is the teacher's professional competence. A
teacher's professional and communicative competence should facilitate high-quality teaching.
High-quality teaching is teaching that stimulates students' desire for lifelong learning [12. -69].
The teacher's professional and communicative competence directly determines his (her)
pedagogical activity and professional engagement [13. -2].

Communicative competence as a pedagogical category is characterized by the following
features: deep individual professional knowledge for successful professional activity, awareness
of personal meanings and values of professional knowledge for practical and professional activity
[14. -36].

The competence-based approach, now firmly established in higher education practice, [15. -
80], involves the formation of stable, integrative skills that ensure readiness for professional
activity. Of particular importance is the inclusion of linguacultural components as a mechanism
for understanding communicative norms through the cultural code [16. -59], [17. -90].

Despite a considerable number of studies on communicative competence and the
competence-based approach, the issue of integrating a linguacultural component into the
development of professional communicative competence among philology students remains
unresolved in pedagogical practice, especially in university training. Current teaching
methodologies often fail to adequately account for the specifics of intercultural communication
and its impact on a teacher's speech activity.

The aim of the study: development and testing of a model for the formation of professional
communicative competence in undergraduate philology students using a linguacultural textbook
within the framework of a competency-based approach. To achieve this goal, the following tasks
have been set:

1. Todefine the theoretical foundations for forming professional communicative competence,
taking into account the linguocultural aspect.

2. To develop a model for competence formation and a textbook for its implementation.

3. To conduct an experimental study with the participation of 160 students and evaluate the
effectiveness of the proposed method.
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4. To analyze the results and formulate pedagogical recommendations for university practice.
Materials and research methods

The object of the research is the process of forming professional communicative competence
among university philology students studying the discipline "Russian Language". Participants: 160
undergraduate students; two groups: an experimental group (80 people) and a control group (80
people). All students were at the same proficiency level at the beginning of the experiment; they
followed the same curriculum and had similar linguistic and cultural backgrounds.

The model for forming professional communicative competence includes four interrelated
components:

e Motivational component - developing students' motivation and interest in improving
communicative skills, awareness of the importance of professional communication.

o Cognitive component - mastering linguacultural knowledge, speech norms, and
professional terminology.

o Operational-activity component - development of practical skills: speech interactions,
discussions, presentations, solving professional communication tasks.

+ Evaluative-reflective Component - skills of self-control, self-assessment, and reflection on

one's own speech and communicative activity.
The developed linguacultural textbook contains theoretical and practical modules aimed at
integrating linguistic and cultural context.

Main characteristics:

e Two modules; each module contains 15 topics, totaling 30 topics that correspond to the
content of the "Russian Language™ discipline at the B2 level.

e The thematic coverage includes: language norms for business and professional
communication; cultural texts revealing the specifics of Russian linguistic and social
culture; technology-based tasks: role-playing games, case studies, projects, situational
practices; digital resources for independent and group work.

e The theoretical material includes linguacultural concepts (language and culture, linguistic
picture of the world, cultural connotations, mentality, cultural universals), as well as
linguistic data (phraseologisms, non-equivalent vocabulary, symbols, stereotypes).

Organization of the experiment:
The experiment was conducted over one academic semester and included three stages:

1. The ascertaining stage - the diagnosis of the initial level of competence: tests (professional
vocabulary, speech norms), motivation, and self-assessment questionnaires; observation of
the performance of communicative tasks.

2. Formative stage - implementation of the model in the experimental group: classes using
the textbook, interactive methods (role-playing games, discussions, project activities), use
of digital resources, seminars, group assignments. The control group followed the standard
program.

3. Control stage - re-diagnostics: testing, questionnaires, observation; collection of student
feedback; comparative analysis: initial and final, experimental and control groups.
Research Methods (mixed-methods):

* Testing - assessing knowledge and skills based on pre-defined tasks.

* Questionnaires - studying motivational and reflective components.

» Observation - analyzing students' speech and communication activities in learning situations.

» Statistical data processing - Student's t-test for comparing means; Mann-Whitney test for

comparisons between groups; testing for the significance of differences (significance level p <

0.05, p < 0.01).

Assessment criteria:

1. Linguistic competence - knowledge of speech norms, grammar, and professional

terminology.
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2. Communicative competence - the ability to use speech strategies in professional situations.
3. Linguacultural competence - understanding cultural characteristics and their impact on
communication.
4. Reflective competence - the ability to self-monitor, evaluate, and correct errors.
Results and their discussion
Initial level of professional communicative competence. Diagnostics at the ascertaining
stage showed that students in both groups started from a similar level. The average test scores
were: control group: 52.8%; experimental group: 53.4%.
Regarding the criteria:

Table 1. Initial level of professional communicative competence

o Control grou Experimental grou
Criteria (initigl) i i (initial) o
Linguistic competence 54,2 % 53,9 %
Communicative competence 51,7% 52,8 %
Linguacultural competence 52,5 % 54,1 %
Reflective competence 53,0 % 53,7%
Note: Compiled by the author

The motivation questionnaire showed an average level of interest: Students recognized the
importance of communication skills but experienced difficulties in applying them due to
insufficient practice and weak integration of the cultural context. Observation of speech activity
revealed frequent deviations from speech norms, limited use of professional terminology, and a
low level of cultural awareness in the choice of linguistic means.

2. Changes in the experimental group after the formative stage. After completing the course
of experimental methodology, the experimental group showed significant improvements in all
competency criteria:

e The average final test score was 81.2%, which is 27.8 percentage points higher than the
initial level.
« In the control group, the increase in scores was less pronounced: the final average score
was 61.1%, an increase of 8.3 points.
Comparison Table by Criteria:

Table 2. Final level of professional communicative competence

Criteria Control group Experimental group
(final) (final)
Linguistic competence 63,5 % 85,3 %
Communicative competence 59,2 % 79,8 %
Linguacultural competence 60,0 % 80,9 %
Reflective competence 61,7 % 78,9 %
Note: Compiled by the author

These data indicate that using a textbook with a linguacultural component and active
teaching methods significantly increases the rate of development of professional communicative
competence compared to the traditional methodology.

3. Qualitative changes, examples, and feedback

e Qualitative changes: during discussions and presentations, students in the experimental
group began to use professional vocabulary more confidently, correctly apply the norms of
business and professional communication, and more carefully consider cultural specifics
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(for example, forms of address, speech etiquette) when composing dialogues and
situational tasks.

o Task examples:

Situational case: «Communication with Parents Who Speak a Non-Russian Language of
Instruction», where students were required to consider the family's cultural code
(background), local linguistic specifics, and select means of intercultural adaptation.

2. Project Work: «Russian culture and intercultural dialogues», in which students prepared
presentations that included comparisons of cultural practices in the linguistic sphere
(rituals, customs, speech stereotypes).

3. Speech training on the topic: «Professional communication in a school with a multilingual
audience», where not only linguistic accuracy was assessed, but also sensitivity to the
cultural expectations of the communication participants.

e Students’ feedback: more than 85% of respondents in the experimental group noted that
the textbook and the methods used increased their motivation, improved their
understanding of the cultural component of the language, and expanded their perception of
the Russian language as a tool for intercultural communication. Example: «Working with
texts that reflect cultural specifics allowed me to understand why a formal style is
appropriate in some situations, while a more personal, emotionally charged one is suitable
in others»; «Role-playing games helped us feel like we were in real communication
situations, especially when it was necessary to take into account the cultural context» etc.

4. Statistical processing of the results

e Student's t-test: A comparison of the initial and final scores for the experimental group
shows a statistically significant difference at a significance level of t < 0.01 for all criteria.
This confirms that the changes are not random.

e Mann-Whitney test: A comparison of the final results between the experimental and control
groups shows significant differences at U < 0.05, indicating that the experimental
methodology is superior to the standard one in terms of the degree of competence
formation.

The obtained results demonstrate that the proposed model, based on the competency-based
approach and implemented through a textbook with a linguacultural component, is effective in
training philology students. Integrating cultural context allows students not only to assimilate
language norms but also to develop a conscious approach to communication that accounts for
cultural nuances.

The motivational component proved key: without interest and an understanding of the
importance of communication skills, the other components are formed less intensively. The
operational and activity-based work (role-playing games, case studies, projects) had a strong effect
precisely on the development of communicative and linguacultural competencies. Reflection
increased awareness and helped students analyze their own mistakes and progress.

Limitations of the study: the experiment was conducted at one university and over one
semester; the long-term effects of retention and competency development after completion of the
course were not covered. Additionally, differences in students' perceptions of cultural material
across diverse linguistic and cultural backgrounds may exist and require further study.

Conclusions and pedagogical recommendations

1. The model for developing professional communicative competence, which includes
motivational, cognitive, operational-activity and reflective components, appears to be
effective provided that a textbook with a linguacultural character and active teaching
methods are used.

2. The textbook, aimed at level B2, with the integration of cultural material and various
practical tasks, contributes to a significant increase in all components of competence.
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3. Reflective activity should be integrated into the learning process regularly - not only as a
separate component, but also through systematic discussion, self-assessment, diaries and
peer or group mistake analysis.

4. Inorganizing the training of philologists, it is recommended to provide for the constant use
of contextual and intercultural tasks, as well as digital resources and multimedia materials
that enrich the cultural context.

5. To increase the validity of the results, future research should be conducted on a larger
sample (several universities), and the possibility of extending the experiment to a full
academic year, as well as monitoring skill retention several months after the course
completion, should be considered.

In the context of implementing the IP educational program "Teacher of the Russian language
in schools with Russian and non-Russian languages of instruction,” special attention is paid to the
development of linguacultural and professional-communicative competence in philology students,
which meets modern requirements for teacher training in a multicultural educational environment.

One of the significant areas of work is conducting lectures and practical classes to understand
the cultural specificity of linguistic consciousness and intercultural communication, as well as to
develop tolerance and respect for linguistic and cultural diversity. As part of practical assignments,
students analyze linguistic and cultural phenomena in texts of various genres and stylistic nuances,
conduct intercultural comparisons, and participate in project activities aimed at adapting Russian-
language teaching methods in a bilingual environment.

A special place in the program was occupied by lectures (from 1st to 4th year) delivered by
Dr. Mehdikhanli S. at Atyrau University, Department of Russian Philology, in the format of an
international academic exchange between Atyrau University named after Kh.Dosmukhamedov
and University of Guilan. Many events were also held. The Scientific School being one of them.
As part of this event, a meeting was held with Mehdikhanli S., candidate of philological sciences,
PhD, Head of the Russian Language Department at University of Guilan (Iran), who given a guest
lecture on teaching Russian as a foreign language to Iranian audiences and the specifics of
intercultural reception of Iranian, Kazakh and Russian cultures. The presentation was accompanied
by an active discussion with students, master's degree candidates, the professorial and teaching
staff of Atyrau University named after Kh.Dosmukhamedov.

Such events promote the expansion of academic mobility, the development of scientific
collaboration, and also instill in students a sustainable motivation for research and teaching
activities in an intercultural environment. Visits by international specialists and participation in
scientific schools allow students not only to broaden their professional horizons but also to become
directly acquainted with different pedagogical traditions, approaches and research in the field of
Russian language teaching.

The integration of the linguacultural component into the university's educational and
scientific activities plays a key role in training highly qualified specialists capable of working
effectively in a multilingual and multicultural society.

Conclusion

The conducted analysis showed that the development of professional and communicative
competence in future teachers in the context of a linguacultural educational environment is a
multifaceted process that integrates competence-based, personal-activity-based, and cultural
approaches. The methodological basis of this process is grounded in the concepts of intercultural
communication, cultural dialogue, the learner's subjectivity, and the principles of humanistic
pedagogy.

The obtained data confirm the effectiveness of the model, including its consistency with
modern theories of professional training [16. - 60], [7. - 92], [18. - 8]. The component of linguistic
and cultural understanding of language played a special role, aligning with modern requirements
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for teachers. The inclusion of a linguacultural component increased students' motivation and
ensured intercultural understanding of language [7. - 108], [16. -61].

Reflection elements integrated into the textbook contributed to the development of
metacognitive skills, as also shown by Shulman's research [18. - 10].

The research data confirm that the motivational component plays a key role in the successful
development of competence, since students’ increased interest in the subject and understanding of
the importance of communication skills stimulate active participation in the educational process.

Furthermore, the cognitive and operational-activity components together create conditions
for systematic and practice-oriented acquisition of the material. The evaluative-reflective
component is particularly important and contributes to the development of students' self-
monitoring and self-assessment skills, a crucial condition for professional growth and the
continuous improvement of communicative competencies. The obtained data are consistent with
modern pedagogical concepts that emphasize the need for reflective activity in professional
training.

A linguacultural educational environment, as a pedagogical phenomenon, not only ensures
students' acquisition of linguistic and cultural knowledge but also promotes the development of
flexible professional skills, such as the ability to engage in intercultural interaction, tolerance,
communicative reflection, and empathy.

The use of textbooks and methodological materials of a linguacultural nature enables the
effective implementation of a practice-oriented training model to develop students' ability for
productive communication in a multicultural educational environment.

The obtained theoretical and empirical results can be used in the content of educational
programs at pedagogical universities, in the development of academic courses, as well as within
teacher professional development systems. Future research is intended to focus on specifying the
criteria and indicators for the formation of professional-communicative competence in students,
as well as on identifying effective technologies for its development in the context of digitalization
and academic mobility.
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BOJAITAK ®HUJIOJOI'USA MYTAIMAEPIHIH KO9CIBH KOHE
KOMMYHUKATHUBTIK KY3BIPETTIJIII'TH KAJIBIIITACTBIPY ABIH

IOAICTEMEJIIK HEI'I31

AngaTtna

Makanana Oonmamniak IreaarorrepiH KociOM-KOMMYHUKATHUBTIK KY3BIPETTLIIrIH JIMHIBOMSJCHU OiniM Oepy
opTachiHIa KaJBIITACTBHIPYABIH OMIiCHAMANBIK HeTi3lepi KapacTeipbuiamsl. Ilegaror kaapiapisl maspiayzia
KY3BIPETTITIKKE HETI3/eNIeH, MOJICHUETTAHYJIBIK JKOHE TYJIFalIbIK-1C-OpEKETTIK Taciiepai OipiKTipyiH ©3eKTiiiri
HerizaenreH. JIMHrBOMOAEGHH CHIIATTaFbl OKY KypajlapblH MaianaHy apKbUIbl KY3BIPETTUIIKTI KaJIbIITACThIPYIbIH
TUIMJII Kypasiiapbl aiikpiHaanapl. MyH/aii opta Gonaak MyramiMIep/iH MOICHUETAPAIIbIK KAPbIM-KAThIHAC, KOCIOH
pedraexcust xoHE KOMMYHUKATHUBTIK MKEMIUTIK JaFIbUIapblH IaMBITYFa BIKIAI eTeli. MakalaHblH MakcaThl -
JMHTBOMOJEHH OllliM Oepy opTachl XarJalblHIa MaMaHAaHIBIPbUIFAaH OKY KYpajIapblH KOJIJaHy apKbUIbl OoJamiak
nenaror-QUIIOIOrTapblH  KOCIOM-KOMMYHUKATUBTIK KY3BIPETTUINH KAJIBIITACTBIPYABIH THIMIUITIH ~ FhUIBIMA
HET13/iey XKoHe HKCIIEPUMEHTAJ Il TYpIie TeKcepy OONbIN TaOblIa bl. 3epTTey HOTIIKEIEPiH MeAaroruKaiblK )KOFaphl
OKYy OpbIHAApblHA apHaiiFaH OiniM Oepy OarjapiaMayiapblH d3ipiiey MEH OIiCTeMeliK MaTephaiapibl jkacay
OapbIchiHAA KonmpaHyra Oonaapl. Makanaga X. JlocMyxamenoB aTeiHAaFbl AThipay yHHBepcuTeTiHae «OpbIC TUTi»
oHi jkoHe «OpbIC TiNM MeH 9/1e0reTi MyFajiMi (OpbIC XKOHE OPbIC EMeC TLTIHJE OKBITATBIH MEKTENTEP YIIiH)» OLTiM
Oepy OarmapiaMachl OOMBIHIIIA OKWUTBIH (DUIONOTUST OaFbITHIHIAFBl CTYJCHTTEPIIH KOCiOM-KOMMYHHKATHBTIK
KY3BIPETTUIITIH KaJBINTACTBIPYFA AapHAJFaH SKCIEPUMEHTTIK 3epTTey HOTHIXKEJIepl YCHIHBUIFAH. 3epTTeyliH
9/liCHAMAUIBIK, HET131 — JIMHIBOMOJICHH Ma3MYH/IbI €CKepETiH KY3bIPETTLIIKKe HETI3/IeNreH Y. 3epTTey )KYMbIChIHA
160 OakanaBpuaT CTYICHTI KaTBICTBI; 3KCIHEPHMEHTTIK TONTA KACIOM-KOMMYHHKATHBTIK JKOHE JIMHIBOMOJICHHU
KY3BIPETTUTIK KOMIIOHEHTTEPIHIH KAJBINTACY MACHTEHIHIH CTATHCTHKAJBIK TYPFBIIAH MAaHBI3Jbl KOFApbUIAYb
Oaiikaapl. ¥CHIHBUIFAH JIMHIBOMOJAEHU CHUIIATTaFbl OKY Kypalbl apKbUIBI XKY3€Te achIpbUIFaH oJicTeMe Ooramrak
(uIonor-eaarorTapabpl JKOFaphel OKy OPHBIH/IA Jaspiiay sKaFTalbIHAa THIMAUIITIH KOPCETTi.

Herisri ce3aep: kociON-KOMMYHUKATHBTIK KY3BIPETTLIIK, KY3BIPETTUTIKKE HET13ACNTeH TOCLT, THHTBOMOICHN
KOMIIOHEHT, OPBIC TiJli, IYHHEHiH TUIAIK OeffHecl, MoIeHHeTapaIblK KOMMYHHUKALIHS.

METOAOJOTI'MYECKUE OCHOBbI ®OPMUPOBAHUSI HPO@ECCHOHAJIBIJIOFI
N KOMMYHUKATUBHOU KOMIIETEHTHOCTH BYAYIIUX YUYUTEJIEN
OHJIOJIOTI'NHA

AHHOTALIMA

B cratee paccMaTpHBAIOTCS  METOMOJOTMYECKHE OCHOBaHUS (OPMHPOBAHUS MPOGEecCHOHATHHO-
KOMMYHHUKATHBHON KOMIETEHINH OyTyIIHX MEAaroroB B YCIOBHSAX JIMHIBOKYIBTYPOJIOTHYECKOH 00pa30BaTEIbHOM
cpenpl. OOOCHOBaHa AaKTYalbHOCTh WHTErpalliil KOMIIETEHTHOCTHOTO, KYJIBbTYpPOJIOTHYECKOTO M JIMYHOCTHO-
JEATETbHOCTHOTO TIOAXOA0B B MOATOTOBKE CTYAECHTOB. Llenb cTaThy - HaydHO OOOCHOBATH M HKCIICPUMEHTAIBHO
mpoBepuTh 3PPekTuBHOCTE (HOPMHUPOBAHUSA MPOPECCHOHATHFHO-KOMMYHUKATUBHON KOMIIETCHIIMK — OYymyIINX
MIe1aroroB-(hrirosoroB B yCIOBHSAX JIMHTBOKYJIBTYPONOTHYECKOH 00pa3oBaTeNbHOM Cpeapl C HCIOIb30BAHHEM
CHELMATM3UPOBAaHHBIX y4eOHBIX mocoOMid. B maHHON cTaThe Takke BBIABICHBI JS(PQEKTUBHBIE CPEACTBA
(OpMHpPOBAaHUS KOMIICTEHIIMM, BKJIIOYas MWCIIOIb30BAHUE YYEOHBIX IOCOOMH JIMHTBOKYJIBTYPOJIOTHIECKOTO
xapakrepa. OTMEUEeHO, YTO Takas Cpefa CHOCOOCTBYET Pa3sBUTHIO HABBIKOB MEKKYIBTYPHOIO B3aMMOACHCTBUS,
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npoeccoHanbHON pedieKCHd U KOMMYHHKAaTHBHOM TMOKOCTH. Pe3ynmbTaThl MOryT OBITH HCIIONIB30BaHBI IPH
MIPOEKTUPOBAHNN 00pa30BATENBHBIX POrPaMM U METOJMIECKUX MaTEpPHAJIOB JUIS MelarorMIecKuX By30B. B craTbe
TaKKe MPEJICTaBICHO AKCIIEPUMEHTAIBHOE HCCIIeIOBaHKE 110 (POPMUPOBAHUIO PO ECCHOHATFHO KOMM YHUKATUBHOM
KOMIIETEHIINM Y CTYIEHTOB (rutonorndeckux mpoduieli, oOydarommxcs Mo AucuuIuinHe «Pycckuil s3bIk» U
00pa3oBaTeLHOM NporpaMMe « Y YUTesIb PYCCKOT'o SI3bIKa U JINTEPATYPHI B IIKOJIAX C PYCCKUM M HEPYCCKUM S3BIKAMHU
00ydeHHs» ATBIpaycKoro yHuBepcureTa nMeHn X.JlocMyxaMmenoBa. MeTom0IOTHYECKOH OCHOBOM CITY>KUT MOJIENTb
KOMIIETEHTHOCTHOTO ~ TOAXOZa, aJaNnTHpPOBaHHas C YYETOM JIMHTBOKYJIBTYPOJIOTHYECKOTO  COZIEPIKAaHUSL.
UccnenoBanne oxBatmwio 160 cTyneHTOB OakanaBpuaTa; B 9KCIIEPHMEHTAIBHOI IpyIIIe MOKa3aHO CTaTUCTHYECKH
3HAYMMOE TIOBBIIICHAE YPOBHS C(HOPMHPOBAHHOCTH KOMIIOHEHTOB NPO(ECCHOHAIIFHO KOMMYHHKATUBHOH H
JIMHTBOKYJIBTYPOJIOTUYECKOH  KOMIIETCHIIHH. [MpemnoxkeHHass ~ mMerogMka ¢ ydeOHBIM  1ocoOueM
JIMHTBOKYJIBTYPOJIOTHYECKOTO XapakTepa NposiBuiia 3((EeKTUBHOCTh B YCIOBHUSIX BY30BCKOW TIOJITOTOBKH OYIYIIHX
HeJ]aroroB (hUI0IOrOB.

KnaroueBble cioBa: mpodeccnoHalbHO KOMMYHHMKATHBHAsT KOMIIETEHIWS, KOMIIETEHTHOCTHBIH IIOJIXO]I,
JIMHTBOKYJIBTYPOJIOTHUECKHH  KOMIIOHEHT, pycckuil  S3BIK, S3BIKOBAsl KAapTHHA MUPA, MEXKYJIbTypHas
KOMM YHHUKAIIHSI.
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