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READING ABILITY OF YOUNG KAZAKHSTANI ADOLESCENTS IN ENGLISH

Abstract

The purpose of this brief three-year research study is to assess the reading ability in English, as a foreign
language (FL), among eighth-grade learners in Kazakhstan. Reading literacy plays a crucial role in the learning process
and increases knowledge of human beings across academic domains (see OECD, 2018). This study examined the
reading and literacy skills of eighth-grade students in secondary schools in Pavlodar. The number of participants
varied during the computer-based assessment from 2018 to 2020.

The instruments for data collection were online tests in English as a FL administered by the Electronic
Diagnostic Assessment System (eDia) and a questionnaire with background items adapted from the Programme for
International Student Assessment (PISA) (OECD, 2018). English reading tests have been previously modified and
validated (see Nikolov & Csap6, 2010), although additional specific materials on the country's cultural features have
been used.

The reliability of the English language tests during the three-year assessment was very high, as measured by
Cronbach’s alpha coefficient for the 8th grade in 2018 (o.=0.96), and in 2019 and 2020 (0.= 0.94). The results revealed
no significant gender differences in English language test performance among eighth-grade students over three years
(p > 0.05). However, the small effect size of the first/native language during the three-year assessment study in eighth
grade highlighted the importance of teaching reading skills in English as a foreign language for eighth-grade students
in Kazakhstan.

Keywords: Reading literacy, assessment, foreign language, proficiency, teaching, learning English.

Introduction

This manuscript is a part of the research study on reading literacy among young learners in
Kazakhstan. The modified PISA questionnaire was clearly presented and well understood by all
participants in Kazakh and/or Russian. The reading tests in English as an FL for eighth grade
across all assessed years were valid and reliable, as indicated by the analysis.

Assessment should not be stressful or difficult for young learners; on the contrary,
participants should be able to understand what they are required to do and how they will apply the
knowledge they have gained from school in real-life situations [1]. Several international surveys
focus on the opportunity to apply knowledge to real-life situations. Participation in international
surveys such as PISA, PIRLS, and TIMSS is crucial for our young and independent country, as
these measurements will define the levels of proficiency and literacy in reading, mathematics,
science, and problem-solving worldwide. Moreover, measuring such indicators is essential for
more effective, targeted modification of the requirements for an appropriate program that clearly
highlights improvements for further integration into the global educational system.

This may prove that evaluating young learners’ outcomes and the extent of their academic
experiences are essential components at all levels of any country. This study aims to explore
literacy levels in reading among young adolescents by comparing results over three years. In
particular, we plan to identify what may prevent eighth graders from improving their English-as-
a-foreign-language reading skills and to investigate the causes of reduced achievement on the
three-year evaluation. Similarly, learning English as a foreign language (FL) in Kazakhstan has a
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detrimental effect on native language (L1) or L2 proficiency for Kazakh and Russian learners (i.e.,
acquiring Kazakh or Russian), for whom the emphasis is on improving reading proficiency.

Theoretical background. Several international associations and organizations have their own
characteristics of ‘reading literacy’ as “an individual’s capacity to understand, use, reflect on and
engage with written texts, to achieve one’s goals, to develop one’s knowledge and potential, and
to participate in society” as “achievement in reading literacy is not only a foundation for
achievement in other subject areas within the education system, but also a prerequisite for
successful participation in most areas of adult life” [2]. Reading is the capacity to understand what
the symbols on paper mean. Consequently, reading is a sophisticated cognitive activity that
involves decoding written symbols and evaluating material [3].

Assessment is depicted as “... the term currently used to describe all aspects of evaluation
and testing” [4]. Some researchers [5] claim that assessment should be widely applied in the testing
system, whereas others define that assessment is beneficial for gathering the knowledge “on
student learning” [6]. The quality of outcomes, the welfare of citizens, and the nation’s ongoing
economic development are among the top priorities. Due to updates, revisions, and demands of
international standards, Kazakhstan’s educational system needs to be reformed at all levels (i.e.,
primary, secondary, and high school) [7].

Considering that some schools in Kazakhstan are bilingual, almost all official documents
must be written in both Kazakh and Russian. Since 2010, students have also been expected to read
comparable materials in English. Hence, students should strengthen their reading skills while
learning English, as this supports literacy. For this reason, English language teachers should also
be required to teach students how to read in English to a certain degree [8].

According to the Organization for Economic Co-operation and Development (OECD)
Reviews of School Resources [9], teachers and principals are still not fully involved in the
selection of books and/or manuals for young adolescents aimed at improving reading skills in the
three respected languages in Kazakhstan. For example, in the PISA summary of reading
proficiency for 15-year-old participants, there are six levels; each level indicates the position and
development of the student’s reading proficiency. The first level includes three sub-levels (i.e., 1c,
1b, and 1a) that represent the tasks and the student's ability level. The probability of obtaining
these abilities in the tenth grade should be close to 90 percent or more. According to the results of
the 2018 Kazakhstani students, the level of reading proficiency did not even reach the second level.

Interestingly, the results of Kazakhstani adolescents in 2022 were even lower than in 2018,
which may be a worrying sign for the prospects of this generation of Kazakhstanis and the country
as a whole [10]. Regarding reading literacy in Kazakhstan in 2022, 64% of young adolescents
achieved low scores and were below level 2. This may indicate that students cannot determine the
main idea of a text and frequently struggle to provide their viewpoint after reading. Likewise,
reading cannot be the only source of knowledge and/or a frequent activity for further development
of students and young learners in Kazakhstan.

For example, comparing reading results in Kazakhstan, the average score achieved by young
learners was significantly lower than that of OECD countries (see Figure 1). As a result, these
stakeholders (teachers, parents, managers, instructors, principals, etc.) may have less information
about the significance of the literacy issue. The choice of books and manuals for reading in Kazakh
and in native and foreign languages should be among the most prioritized and crucial. Likewise,
this issue may benefit from improvement and support not only from teachers and principals, but
also from students and parents.

On the contrary, as almost all textbook recommendations and suggestions for secondary
schools in Kazakhstan are controlled by the Ministry of Education. Likewise, the content for
teaching reading skills mainly depends on the textbooks targeted by the Ministry of Education.
Even after several changes in the system of secondary education in Kazakhstan have been
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implemented, young learners are still struggling with reading and literacy development, which
require particular effort, abilities, and readiness to solve real-life situations. Generally, the issue of
well-developed abilities to choose future career goals among young adolescents in the upper
grades of secondary school is a struggle. This might have something to do with Kazakhstan’s post-
Soviet-era educational system, when the majority of newly created country schools did not
prioritize teaching competencies that recognized creativity, effective teamwork, problem-solving,
critical thinking, or negotiation [11].

Low-performing students . High-performing students

(scoring below Level 2) (scoring at Level 5 or above)
Kazakhstan !
Mathematics
QECD average
Kazakhstan |
Reading
QECD average
Kazakhstan I
Science
QECD average
0% 25% 50% 75% 100%

Note: Numbers inside the figure carrespond to percentages.
Source: OECD, PISA 2022 Database, Tables .B1.3.1, | B1.3.2 and |.B1.3.3.

Figure 1 — Trends in PISA -2022/Kazakhstan

Materials and methods of research

Data collection was conducted via computer, with all instruments, i.e., the background
questionnaire and the tests, included. The instruments for data collection were online tests in
English as a FL administered by the Electronic Diagnostic Assessment System (eDia) [12], and
questionnaire with some changes of background items taken from Programme for International
Student Assessment (PISA) [13] English reading tests have been previously modified and
validated [14], albeit some additional specific materials regarding cultural feature of the country
have been applied. An example of a reading test was modified from the validated reading test by
Professor Marianne Nikolov (c.f. Nikolov & Csapd, 2018).

After collecting the data, we started analyzing it using IBM Statistical Package for the Social
Sciences (SPSS) Statistics 23. As the analysis was conducted using computer software, a
qualitative method was used, because the number of participants was approximately n=600 per
year. This was sufficient and appropriate for quantitative analysis, where the assessment was
administered via computer.

Participants

The participants were randomly selected eighth-grade learners from Pavlodar secondary
schools. During a three-year assessment survey conducted from 2018 to 2020, students
participated in assessments of English language reading literacy in a foreign language. Following
those three years, the students’ scores were evaluated and carefully examined. In the middle
schools in Pavlodar city (in the northeastern region of Kazakhstan), the following numbers of
eighth-graders were enrolled. In 2018, the number of respondents was only (n = 634), whereas in
2019 the number of participants became higher (n = 695), albeit in 2020 the number was slightly
lower compared to the previous year, but more than in 2018 (n = 675). The age of the students
ranged from (M=13.0; SD=1.13) to (13.0). Males made up 47.4% of the population, while females
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were slightly higher at 52.6%. The ethnic groupings represented further percentile details (63%)
for Kazakh, Russian (35%), and Other (2%). Interestingly, regarding the background
questionnaire, we found that the native language was Kazakh — 1, Russian — 2, and Other — 3.

Thus, the present study aims to explore the reading skills and academic literacy development
of young adolescents in English as an FL. We analyzed the results of the younger generation to
evaluate further the dynamics of reading among eighth-grade students at a middle school in
Kazakhstan over three years. In this case, the following research questions can be included in our
research study. Therefore, we plan to narrow our research focus and thoroughly explore the
following research questions, as outlined below.

RQ1. How well do young adolescents perform the tests in English as an FL during each
three-year assessment?

RQ2. How different are the test performances in English as an FL regarding ethnicity or L1
during the three-year assessment?

RQ3. What is the gender difference in English as an FL during the three-year assessment?

RQ4. How does the gender difference influence the tests’ performances during the three-
year assessment?

Results and their discussion

Statistical Package for the Social Sciences was used to conduct and evaluate the survey
objectively. The analysis of the findings provides further. The test’s reliability (Cronbach's alpha)
in English as an FL for eighth grade over the past three years showed good reliability in 2018
(0=.96) and in 2019 and 2020 (a=.94). The detailed information within the tests and the grades are
presented in Table 1 — Reliability of the tests.

The participants were young learners from Grade 8, whose first language was Kazakh or
Russian. The background questionnaire was represented in Kazakh and/or Russian. Thus, among
students, 61% of Russian students and 39% of Kazakh students completed the survey. Validity
tests showed (see Table 1) the characteristics of three eighth-grade cohorts, along with
comprehensive demographic data for the population sample. Table 1—Reliability of the Tests—
presents the extensive data found in the evaluation metric for each year.

Table 1 — Reliability of the tests

Sample Test in English (2018) Test in English (2019) Test in English (2020)

Grade 8 0=.96 0=.94 0=.94

Note: The reliability of the tests was examined using the IBM SPSS computer software

The first research question (RQ): How well do young adolescents perform the tests in
English as an FL during a three-year assessment? Regarding the first research question (Table 2 —
the eighth-grade test’s measurement in English as an FL), we may conclude that eighth-grade
students achieved low scores across all three years of the assessment.

Table 2 — The eighth grade: test’s measurement in English as a FL

Measurement of Reading in English
ear Mean (%) SD (%)
Grade 8 (2018) N=634 46% 31%
Grade 8 (2019) N=695 53% 30%
Grade 8 (2020) N=675 50% 29%
Note: The analysis was compiled using the IBM SPSS computer software by the authors
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This might be concerning given the deteriorating level of students’ English as a foreign
language reading comprehension in 2020. As this may lead to major issues that could persist in
the future, learners are unable to utilize their capacity for analytical and critical thinking when
completing reading assessments in any language (i.e., L1, L2, L3, or a foreign language). The
distribution (see Fig. 2—Reading distribution of 8th grade students) demonstrates that most young
learners in the eighth grade did not pass the threshold score (at least 50%) in English as FL.

Reading skills in English language as a FL (%)

Grade 8 (2020) N=675

Grade 8 (2018) N=634
m Grade 8 (2019) N=695
m Grade 8 (2020) N=675

Grade 8 (2019) N=695

Grade 8 (2018) N=634

42 44 46 48 50 52 54

Figure 2 — Reading distribution of 8th-grade students
Note: Compiled by authors

The second RQ: How different are the test performances in English as a FL regarding
ethnicity or L1 during the three-year assessment? Regarding the second research question, we
conducted a one-way ANOVA to assess the impact of mother tongue on young students'
performance on English-as-a-foreign-language tests. According to the findings, impact value was
statistically significant in 2019 and in 2020 years of the assessment (Table 3-The effect size
regarding mother tongue in the eighth grade). As Kazakhstan is a multicultural country and the
Russian language is widely spoken, we may see that the results in 2018 were not significant.
However, the Kazakhs performed slightly better than the Russians and Others.

However, in 2019, the results showed that Kazakhs outperformed Russians and Others.
Mother tongue had a significant effect on test outcomes for Kazakh native speakers compared with
Russians and Others. In 2020, the results of Russian speakers and others on the English test as a
foreign language were significantly better than those of Kazakhs. The effect size of the native/L1
language of eighth graders was not a lot, but still significant (Table 3—The effect size regarding
mother tongue in the eighth grade), p-value was lower than .05.

Table 3 —The effect size regarding mother tongue in the eighth grade

Mother 0 0
Test tongues Mean (%) SD (%) F p n2
Kazakh 42% 31%
English Test in 2018 | Russian 41% 28% 1,19 p>.05 .004
Other 21% 30%
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Kazakh 56% 31%
English Test in 2019 Russian 49% 28% 6,61 p<.001 .019
Other 44% 30%
Kazakh 43% 27%
English Test in 2020 Russian 60% 28% 26,71 p<.001 .01
Other 50% 37%
Note: The analysis was compiled using the IBM SPSS 27 computer software by authors

The third RQ: What is the gender difference in English as a FL during the three-year

assessment?

Regarding gender differences in test performance in L3 (i.e., English as a foreign language),

the results did not show any significant gender differences over three years. This may indicate that
the differences in learning and teaching English as an FL for Kazakhstani eighth-grade students
are the same, and that the concept of equality in teaching reading skills to females and males (see
Table 4 — Gender difference in the eighth grade) remains almost the same.

Table 4 — Gender difference in the eighth grade

Male (%) Female (%) p-value
English test in 2018 53 % 48 % n.s.
English test in 2019 51 % 49 % n.s
English test in 2020 51 % 49 % n.s
Note: The p-value was analyzed using the IBM SPSS computer software

The fourth RQ: How does the gender difference influence the tests’ performances during the
three-year assessment?

To answer the fourth research question, we conducted a one-way ANOVA test. This test will
help us define the impact of gender differences on test achievement during the three—year
assessment. Our analysis showed that the effect size for gender when performing the test in English
as an FL among Kazakhstani young adolescents was very low and not significant (p> .001).
Interestingly, to determine that even the results of the tests were low within all three years, the
scale of the gender impact did not show any statistically significant differences. This might also
show the equality of instructional methods during English-as-a-FL instruction between boys and
girls.

The results of the first research question indicated that the reading achievement of eighth
graders in 2020 was significantly lower than in 2019. This should be taken seriously and given a
glance. Likewise, the issue of curriculum and educational standards at Kazakhstan's middle
schools could echo due to the principle that a great number of learning materials are memorized
by students and then reproduced to the teacher, which still occurs. We believe that this approach
to teaching may cause serious problems for young learners in the future, as they may not be able
to think critically and might struggle to apply skills and abilities such as comparing, explaining,
evaluating, discussing, interpreting, and contrasting. The aspect that students in secondary school
have mostly learned a lot of factual information by heart should be reframed and completely
changed. Teachers, parents, school managers, and other stakeholders should be aware that
improvements and changes in the curriculum should be demonstrated not only theoretically but
also practically. We believe this may benefit young learners in Kazakhstan by helping them
perform better in international surveys and assessments.
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Participation in such surveys is significant for each country, including Kazakhstan, as they
may help experts become aware of current and ongoing issues in teaching and learning. Thus, such
a brief international review may help stakeholders develop a strategy that improves the teaching
and learning process and changes several teaching approaches. The schools should be familiar
with the pluses and minuses in the educational system in secondary schools and be able to prepare
and provide the necessary requirements for what and how to appropriately implement these
changes.

Our revealed results may also prove the suggestions and recommendations of the final report
“Development of the strategic directions for education reform in Kazakhstan for 2015-2020” that
is for “...Kazakh secondary education system can impart theoretical knowledge and information
on a rote-learning basis, it is not equipping students with the critical thinking skills needed for a
competitive economy. The school curriculum is rigid and does not develop thinking skills” [15].

The impact of the first language (L1) was statistically significant only in 2019 and 2020.
Although the effects of L1 varies, in 2019, Kazakh students showed better outcomes than Russian
students and students of other nations. However, in 2020, the Russians and Others outperformed
the Kazakhs. This may explain those results, given the dominance of Russian-medium schools and
the lesser use of the Kazakh language in most parts of northern Kazakhstan. In addition, Kazakh
language speakers are mainly bilingual heritage speakers. The literature defined heritage speakers
as bilinguals, although their native or first language did not reach ‘native-like attainment’ in their
environment because another language was dominating [16]. As a result, we contend that
educators and interested parties ought to pay closer attention to how lessons are delivered within
the educational environment. [17].

The advancement of reading proficiency in Kazakhstan can be viewed from several
perspectives. This could mostly depend on the social environment and the community, which
strongly affect students’ attitudes and abilities in reading comprehension. Students in Kazakhstan
need to know their mother tongue better and be able to speak and think in it more fluently than in
English. The literature review states that if a student knows his mother tongue or native language
well, he can easily learn another foreign language. Thus, understanding and understanding his or
her mother tongue is crucial for further literacy development [18]. “Through literacy, children can
construct meaning, to share ideas, to test them, and to articulate questions ... [and have] an active
role in their own development.” [19].

Moreover, reading habits and reading for pleasure should be frequently applied among
young individuals. Caregivers, educators, and school administration should be more attentive to
reading activities, as this is a key to students’ continued success, prosperity, and career goals. On
the one hand, the young generation should be taught to learn more from reading books. On the
other hand, educators, tutors, researchers, and school managers and instructors should provide
solutions and approaches on how to motivate eighth graders to read more. Because if young
learners are taught that reading is a “path” to literacy, school libraries in Kazakhstan tend to be
among the most entertaining places to visit after lessons. Furthermore, it might be preferable if
librarians were aware of the books that are of interest to young adolescents. We believe that
frequent updates to the list of books may facilitate students’ regular visits to the school library and
motivate and engage them to read more.

Limitations. No doubt, our research study has several limitations, as the measurements were
conducted only among eighth-grade students in several Pavlodar secondary schools between 2018
and 2020. It would be helpful to to evaluate outcomes post-pandemic, from 2022 to the present.
Therefore, we believe this could be further implemented and applied in the near future. Moreover,
the current research lacks qualitative analysis (i.e., interviews with teachers, parents, and other
stakeholders).

In addition, our study used only computer-based testing, so it would be valuable if paper-and-
pencil testing were included as well for a more thorough comparison.
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Conclusion

In conclusion, we may identify a specific problem that prevents young adolescents from
improving their reading in foreign languages, such as English. Even though the gender difference
is not statistically significant across all three-year assessments, native tongues (Kazakh/Russian)
warrant further investigation and consideration. Moreover, we believe that appropriate instruction
and intervention by school administration may prevent those obstacles that lead to low English-
language results among young adolescents in the eighth grade. This might be defined as teaching
instructors, parents, students, and school administration to work together in close collaboration to
research and develop reading skills that create literacy.

We also claim that an educational assessment is a lengthy and meticulous process that
requires extensive knowledge on the part of the examiner to provide suitable feedback on how the
student should demonstrate and reflect on assessed performances and/or learning activities.
Therefore, we may consider that the grading system should not be assessed solely by the teacher’s
evaluation, which shows students' scores. On the contrary, additional systematic observation,
regular surveys, and questionnaires may be useful for examining the examinee’s skills, beliefs,
and attitudes, which are highly important.

Thus, taking into account the previous results in reading in 2022 and our results collected in
2018, 2019, and 2020, the results were kept the same, as progress in reading literacy was not
significantly observed in the outcomes of Kazakhstan's participation.

Our further research is ongoing, and we plan to continue our research and survey with both
urban and rural schools. In addition, modifications to the number of validated and reliable tests
and the questionnaire can be a suitable focus of our further research, which we plan to collect and
analyze. In the near future, we hope to conduct tests of reading comprehension and a questionnaire
to understand this issue in the Kazakhstani context better.
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KA3AKCTAHIBIK "KACOCHIPIMIEPITH AFBLIIIBIH TIITHAE OKY
TAFIBLIAPBI

Angatna

Ochbl yI *KBULABIK KbICKAllla 3epTTeyAiH MakcaThl Ka3zakcTaHIarbl CEri3iHIN ChIHBII OKYIIBUIAPHI apachlHia
arpunbiH TUTiHAE mwer Tim (IUT) perinne oky narapuiapbiH Oaranay Oonbin TaObutanbl. OKy cayaTThUIBIFBI OKY
TPOIIECIHIe MaHbI3bI POJIICPIIH OipiH aTKapabl, COHBIMEH KaTap Ke3-KeJIreH akaJIeMHUsUIbIK caajga aJlaMHbIH OW-
opicin keneireni (OECD, 2018). byn 3eprrey IlaBnonmap kanachlHAarbl OpTa MEKTENTEPJiH CEri3iHINI CHIHBII
OKYILIBUIAPBIHBIH OKY JKOHE CayaTThUIBIK JaFabliapbiH 3eprreni. 2018-2020 xpuigap apayibiFblHIa KOMIBIOTEPAC
TECTUICYJIeH OTKeH KAThICYHIBIAPAbIH CaHbl 9p Typii Oonnbl. Jlepekrepai kuHAYy Kypayigapbl DIIEKTPOHIBIK
JIMarHOCTHKAaJIBIK Oaranay jxydeci (eDia) »kypri3eTiH arbUILNIBIH TUIIHIETI OHJIAWH-TECTTEp JMKOHE XallbIKAPAIIbIK
cryzneHtrepai 6aranay 6arnapiamaceiHan (PISA) Geliimaenren koceiMia cypakrapsl 6ap cayannama (OECD, 2018)
Oouyibl. AFBUILIBIH TUTIHIET] OKY TecTijepi OypblH e3repTiireH xoHe sxkapamabl 6onraH (Nikolov & Csapo, 2010),
JICTEHMEH eJIJIIH MOJCHHU EepEeKIIETIKTePiH eCKepeTiH KeiOip KOChIMIIa MaTepuaiap KOJIAHBUIFAaH. YII JKbUIIBIK
3epTTey OapbIChIHIA aFbUIIIBIH TITIHACTT TECTUIEPIH CeHIMIUIITT oTe KoFapbl 00mbl, Oy 2018 KbUTbl 8-CBHIHBII
yuriH anbga Kponbax koaddunmenrimen(a=0.96) sxone 2019 sxone 2020 sxpuinaps (0=0.94) darananasl. Hotmxkenep
YII JKbUT IIIHJE aFbUINBIH TUTIHEH TECT HOTWXKEJIEPiHJE S-ChIHBIN OKYIIBLIAPHI apachblHIAa MaHbI3/IbI TEHIEPIIK
alBIPMaIIbUIBIKTapAbl aHBIKTaFaH JKOK (p>0.05). Aumaiina, 8-CBHIHBINTAFBl YII KBUIABIK 3€pTTEY OapbIChIHIA
OipiHIII/aHa TiTiHIH 9CEePiHiH IaMarbl mamackl KazakcTaHaarbl §-ChIHBIN OKYIIBLIAPHI YIIIH aFbUIIIBIH TUTIHAE [T
TLJT1 peTiHJE OKY JaFAbUIapbIH OKBITY/IBIH MaHbI3IbUIBIFBIH aTAIl OTTI.

Herizri ce3aep: Oky cayaTTbUIbIFbI, OaFainay, IIeT Tiji, OUTIKTLTIK, aFbUIIIBIH TUTIH OKBITY, YHPEHY.

HABBIKM YTEHH S KABAXCTAHCKHX IIOJPOCTKOB HA AHI'JINFICKOM
A3BIKE

AHHOTALIUA

[enpio maHHOTO TPEXJIETHETO MCCIACIOBAHMS SBIIACTCS OICHKA HABBIKOB YTEHHS HA aHIJIMIICKOM SI3BIKE KaK
nHoctpanHoM (MSI) cpeam ywammxcs BOCBMBIX KiaccoB B KazaxcraHe. I'paMOTHOCTB YTEHHUSI WTpaeT OOHY U3
BaKHEHUIIMX POJIEH B mpoliecce 00yIEHuUs, a TAKXKe pacIIupseT KPYro3op delloBeKa B TF000H akaIeMUIecKor 0bIacTu
(OECD, 2018). B maHHOM HCCIICIOBAHNY M3y9aIiCh HABBIKK YTEHHS W TPAMOTHOCTH YYAIIUXCsl BOCBMBIX KJIaCCOB
cpennux mkon r. ITaBmomap. KommdgecTBo yd9acTHHKOB, MPOXOAMBIIMX TECTHPOBAaHHWE HA KOMIIBIOTEPE B TECUCHHE
mepuona ¢ 2018 mo 2020 roxm, BapeupoBamock. MHCTpyMeHTamu Il cOOpa JaHHBIX OBLUTH OHJIAHH-TECTHI II0
AHTIIMHACKOMY SI3BIKY Kak WS, mpoBommnMBIe 3NIEKTPOHHONW AMAarHOCTUYECKOH crucTeMoil orneHku (eDia), m aHKkeTa ¢
JOTIOJTHUTENBHBIMHA BOTIPOCAaMH, afanThupoBaHHas w3 [Iporpammbel MexayHapomHoi omeHkn ydammxcs (PISA)
(OECD, 2018). TecTsl 1m0 YTEHHIO HA AHTJIMHACKOM S3BIKE paHee OBLTH MONM(DHUITMPOBAHBI W BaTUAUPOBAHBI (CM.
Nikolov & Csapd, 2010), xoTs OBUIM WCIIONB30BaHBl HEKOTOPBIC JOMOMHUTEIBHBIE MAaTepPHAIbl, YUUTHIBAIOIINE
KYJIbTYpHBIE OCOOCHHOCTH CTpaHbl. Ham&KHOCTh TECTOB MO aHIJIIMHCKOMY SI3BIKY B TEUEHHE TPEXIJIETHETO
HccIe0BaHNs OblTa OYEHb BBHICOKOH, YTO OBIJIO OILEHEHO ¢ moMomnpio kodddummenta anpda Kponbaxa mis §-ro
knacca B 2018 roxy (0=0.96), a Taxxe (¢=0.94) B 2019 1 2020 ronax. Pe3ynbTaTsl He BBISBIIN 3HAYNMBIX T€HJCPHBIX
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G.E. Imambayeva, Sh.Zh. Alimova, B.K. Zhumakeldina

Pa3TUYRi cpeu yJaanmxcsl 8-To Kiiacca B pe3yabTaTaX TECTOB IO aHTIIMHCKOMY SA3BIKY 3a Tpu rofa (p>0.05). Omgnako
HeOonpImass BenumuuHa 3(@dexTa TEepBOro/pOAHOTO s3BIKA B XO[¢ TPEXJIETHETO HCCIeAOBaHMA B 8-M Kiacce
MTOTYCPKUBACT BAXKHOCTh OOYUCHUS HABBIKAM UTCHUS Ha aHTJIMHCKOM SI3BIKE KaK WHOCTPAHHOM JUIS YYaIluXcs 8-To
knacca B Ka3zaxcramne.

KiutloueBble ¢j10Ba: TpaMOTHOCTh UYTEHUS, OLIEHKA, HTHOCTPAHHBIN SI3bIK, BJIaJIeHUE, IPEToIaBaHue, N3ydeHHe
AHTJIMMCKOTO S3BIKA.
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