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RESEARCH IN EDUCATION: A SUGGESTED COURSE SYLLABUS FOR
ENGLISH LANGUAGE TEACHING DEPARTMENTS IN KAZAKHSTAN

Abstract

The development of research competencies has become an essential component of teacher education
worldwide, including English Language Teaching (ELT) departments. While the ‘Research in Education’ course has
been compulsory in ELT curricula of universities in Turkiye since the 20062007 academic year, it is still available;
our 2024-2025 scan of ELT syllabi in Kazakhstan indicates that the course is still not compulsory in many ELT
departments in Kazakhstan. Despite growing recognition that effective teaching and reflective inquiry are
interconnected, the absence of a structured Research in Education course in Kazakhstani institutions raises critical
questions about the research literacy of future English language teachers. The current study is qualitative and aims to
contribute to curriculum innovation by offering evidence-based recommendations for integrating the Research in
Education course into the ELT curriculum in Kazakhstan and suggesting appropriate syllabus content. Through
document analysis of publicly available online syllabi from 58 state universities in Tirkiye, the authors identified and
systematised approximately 324 course topics from 45 accessible syllabi. These topics were thematically grouped and
refined into 23 main content areas, including Introduction to Research. Less frequently addressed areas were: the
Purpose and Importance of Research. By mapping the current content trends in Turkish ELT departments, this study
proposes a model syllabus adaptable to the Kazakhstani context. Recommendations are provided to harmonize ELT
curricula in Kazakhstan with international standards by embedding structured research components that foster
analytical thinking, academic writing skills, and evidence-informed practice. The findings can serve as a resource for
curriculum developers and faculty members seeking to enhance the research literacy of future English language
teachers in Kazakhstan. The purpose of the article is to justify the inclusion of the course “Research in Education” in
Kazakhstan’s ELT curricula and to propose a content model based on the analysis of Turkish university programs.

Keywords: research in education, suggested syllabus, ELT departments, Turkiye, Kazakhstan.

Introduction

With the rapid advances of modern technologies, education has undergone significant
changes and continues to evolve [1]. Educational research has increasingly been recognised as
crucial to promoting teaching as a profession [2]. One notable development supporting this
evolution is the integration of research-based courses into the curricula of English Language
Teaching (ELT) departments across Turkiye and other national contexts worldwide. Over the past
two decades, there has been a growing emphasis on improving teachers as researchers and
enhancing research capacities in pre-service teachers’ education [3]. Scholars [4, [5] highlight the
critical significance of research in improving teachers’ competencies and knowledge, contending
that teachers’ participation in research will allow them to recognise the advantages of research and
to investigate and analyse the educational procedures that take place in their classrooms.

The focus of educational research has shifted from merely observing teacher behavior to a
deeper examination of teachers’ knowledge construction, cognitive processes, and professional
learning. This paradigm shift has redefined the role of the teacher, positioning them not only as
practitioners but also as reflective researchers. As this shift implies, research in teacher education

X Jlocmyxamedos amvinoazel Amuipay yHusepcumeminiy Xabaputvicol No4 (79) 2025 116
Becmuux Amwvipayckozo ynusepcumema umenu X Jlocmyxameoosa
Bulletin of Kh.Dosmukhamedov Atyrau University


mailto:kursatcesur@comu.edu.tr
https://orcid.org/0000-0001-5091-9793
https://orcid.org/0000-0001-8933-3853
https://orcid.org/0000-0001-6032-3846

Ileoazozuxa scane ncuxonoaus ~ I[ledazoeuxa u ncuxonozusi ~ Pedagogy and psychology K. Cesur,
I G Tan Yildiz, T. V. Mikhailova

has evolved into a dynamic rather than a static concept. As a result, the concept of "teachers-as-
researchers” has gained prominence in teacher education discourse [6]. Within this framework,
teachers actively engage in various stages of inquiry - including problem identification,
envisioning alternative strategies, critical reflection, ongoing monitoring, and instructional design.
This engagement promotes a deeper understanding of pedagogical practices and encourages
ongoing improvement informed by evidence. Thus, embedding research in teacher education
empowers future teachers to refine their classroom practices while fostering a culture of inquiry
and continuous improvement within the profession. Numerous studies highlight that integrating
research-based courses enhances critical thinking, adaptability, and professional autonomy - skills
essential for responding to real-world educational challenges. This global trend reflects a broader
recognition of research and reflective inquiry as foundational competencies in effective teaching.

Several studies have been carried out to recommend syllabi for various ELT courses,
offering valuable models for curriculum development. For instance, a research study entitled “EFL
Teachers’ Most Preferred Topics for the Syllabus of the Course Teaching English to Young
Learners”, identified key content areas based on teacher-trainers’ preferences [7]. These included
games, songs, young learners' character traits, oral communication strategies, and visual materials,
highlighting the learners' practical and developmental needs. In another collaborative work [8],
researchers presented “Views on General Knowledge Elective Courses of ELT Departments:
Suggested Syllabus for Diction Course”. This study focused on identifying relevant topics to
improve pre-service teachers' spoken performance and on proposing a syllabus grounded in
practical classroom application. Besides these studies, a syllabus for oral communication classes
was recommended in the article “Proposing a Syllabus Design for Oral Classes on Teachers' and
Students' Perceptions of Modified Output” [9]. This study analyzed teacher and student views on
error correction and offered practical strategies to improve oral proficiency in EFL classrooms.
Another researcher developed a detailed syllabus for the literature component of ELT education
in her work “A Suggested Syllabus for the Course ‘Introduction to British Literature I’ at ELT
Departments™ [10]. The proposed design outlines objectives, content, and instructional strategies
specifically tailored for sophomore students in departments such as Hacettepe University’s ELT
department.

Despite a growing body of research proposing syllabi for various courses within ELT
departments, there remains a noticeable gap in scholarly attention to the structure and content of
syllabi specifically designed for the Research in Education course. This study is particularly
relevant for Kazakhstan, where curricular modernization and integration into the global academic
space are main priorities in higher education. As pedagogical universities in Kazakhstan aim to
improve the research literacy and critical thinking skills of future English language teachers, the
establishment of a well-structured “Research in Education” syllabus becomes both timely and
essential. The significance of the research lies in its attempt to address an existing lack of academic
inquiry by identifying and analysing the main topics currently prioritised in such syllabi across
different institutional contexts. Accordingly, the present study aims to explore the following
research questions:

1. How many ELT Departments of state universities in Tlrkiye have introduced the syllabus
of the Research in Education course in their programs?

2. What are the most frequently included topics in the syllabi of these courses, as revealed
through qualitative document analysis?

By addressing these questions, the study aims to inform curriculum development practices
in Kazakhstani ELT departments and to propose a contextually appropriate, research-based
syllabus for future integration.
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Materials and methods of research

The research, conducted through document and content analysis, examined syllabus
materials from Research in Education courses in ELT departments at state universities across
Tirkiye. The study examined public course syllabi on university websites to identify shared
patterns across 58 Turkish state universities. The research aimed to identify shared thematic
aspects that would contribute to the development of teacher education curricula in Kazakhstan.

Research design, data collection and data analysis. The research methodology applied
grounded theory principles [11, 12] through open and selective coding to create thematic
categories from the data. The course syllabi of 45 institutions provided publicly available content
to researchers who gathered 324 initial topic entries. All duplicate or similar items were merged
into 23 main thematic categories which represented the course topics. Selective coding was then
used to analyze frequency and relevance. A frequency analysis was conducted using Microsoft
Excel.

Validity and Trustworthiness. The research established credibility through thick description
and peer debriefing, while providing detailed syllabus content that showed relevance to the ELT
context in Kazakhstani education. The methodological framework serves as a reliable foundation
for creating a syllabus that meets the requirements of Kazakhstani teacher education.

Limitations of Study. The research contains several restrictions which affect its validity.
Future research should seek expert feedback to determine which topics require elimination and
which need addition. Experts will provide suggestions on effective course delivery methods and
recommendations on proper topic sequencing. A comprehensive syllabus development approach
could start with conducting needs analysis. Following the first-term pilot implementation, the
topics should be evaluated against student requirements to help create a trustworthy syllabus.

Results and their discussion

The findings section displays results from analyzing Research in Education course syllabi
at Turkish state universities to support Kazakhstani ELT curriculum development. The analysis
was grounded in two main research questions. The first research question investigated how state
universities across Tirkiye have implemented the Research in Education syllabus within their ELT
programs. The results are presented in Table 1.

Table 1 - Online availability of syllabi

Availability f %
Available 45 77,5
Not available 13 22,5
Note: compiled by authors

The analysis indicates that 45 of 58 ELT departments have adopted the Research in
Education course as a mandatory requirement, while 13 departments do not include it in their
curriculum. The data reveal that most universities in Tlrkiye include research-based learning in
their curricula, but there are different approaches across the country's educational institutions. The
results also demonstrate that the majority of Turkish universities have incorporated research-based
learning into their curricula, although the national approach to research education varies across
institutions. The data reveal a potential for educational improvement in Kazakhstan, as many ELT
programs have yet to include this course. Kazakhstani universities should follow the Turkish
example by adding the Research in Education course to their pre-service teacher training programs,
as it promotes inquiry-based learning and aligns with global ELT education standards.

The research aimed to determine which topics appeared most often in the syllabi of these 45
universities. The process of inductive categorization led to the creation of broader thematic
headings for topics that shared similar characteristics. Researchers identified twenty-three unique
course topics throughout their analysis. The analysis of topic frequency patterns helped determine
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main curriculum areas which guided the creation of a suitable ELT syllabus for Kazakhstani
educational institutions. Thus, the results in Table 2 answer the second research question: What
are the most frequently included topics in the syllabi of these courses, as revealed through
qualitative document analysis?

Table 2 - Frequency and Percentage of the Most Preferred Topics in the Syllabi of 45 State
Universities in Turkiye

Ne | Topics f %
1 | Introduction to the Course and Basic Terms 43 95,5
2 | Research Methods (Qual, Quan, Mixed) 39 86,6
3 | Research Setting and Participants (Sampling) 38 84,4
4 | Preparing a research report in line with research principles and ethics | 37 82,2
5 | Data collection Tools 36 80
6 | Data Analysis 31 68,8
7 | Validity and Reliability 25 55,5
8 | Review / Evaluation of Students Projects 25 55,5
9 | Structure and Content of a Research Project 23 51,1
10 | Philosophy of Science and Scientific Research 20 444
11 | Research models and types 20 44,4
12 | Access to Research Studies 18 40
13 | Presentation of the Projects 18 40
14 | Reporting the Research Project 16 35,5
15 | Action research in education 14 31,1
16 | Literature Review 12 26,6
17 | Defining the Research Problem 9 20
18 | Criticizing a research study 9 20
19 | Results and Discussion 7 20
20 | Citation Rules and Writing References 6 13,3
21 | Purpose and Importance of The Research 4 8,8
22 | Relationship between research and science 3 6,6
23 | Limitations of the Research 3 6,6
Note: compiled by authors

Table 2 analysis explains that syllabi most commonly include the topic “Introduction to the
Course and Basic Terms”. The fundamental terms that represent the basic components of this
course are known as “basic terms”. The development of teacher education through research
depends heavily on understanding essential research concepts. ELT teachers become better
prepared to investigate educational problems systematically during their teaching practices when
they understand fundamental terminology. Case study concepts enable teachers to study classroom
complexities that traditional methods fail to capture. Teachers must understand interview methods,
observation techniques, and document analysis procedures to conduct case study research. Teacher
training programs which implement research-based education with proper structure enable
students to acquire these essential competencies. The same applies to students who need to
understand the concepts of control and experimental groups. A control group consists of
participants who remain untreated, whereas an experimental group receives treatment. Pre-service
teachers who master these concepts will create classroom inquiries and test educational
interventions while developing innovative teaching approaches. A lack of knowledge of
fundamental terms poses major obstacles for ELT students when conducting educational research.
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The inclusion of this topic in the syllabus stands essential for establishing research skills in
upcoming teachers.

The syllabi list "Research Methods™ as the second-most favoured topic among the listed
options. The topic includes methods that use numbers as well as methods that use descriptive
information. Quantitative research relies on numerical data analysis, whereas qualitative research
relies on descriptive, non-numerical data collection. Researchers choose between these approaches
based on their research goals, environmental settings, and specific targets. Quantitative research
stands out because it enables pre-service ELT teachers to conclude measurable variables, including
age, language level, and gender [13]. Qualitative research uses an inductive, iterative process to
yield rich, contextually grounded information about classroom practices and learner experiences.
These methods serve as valuable tools for investigating the complex nature of language teaching
and acquisition processes [14]. Mixed-methods research, which combines quantitative and
qualitative methods, has become increasingly popular in applied linguistics and language
education research. Mixed-methods research remains an essential approach for teacher training
because it delivers thorough explanations of educational problems [15].

The inclusion of “Research Methods” as a fundamental element in ELT curricula stands
essential because of its methodological importance. Teacher education programs need to equip
future educators with the ability to choose suitable research methods which align with their defined
research questions and educational objectives. ELT departments list “Research Setting and
Participants (Sampling)” as their third-most prevalent syllabus component. The process of
conducting educational research requires researchers to select appropriate research settings along
with suitable participants. The study components determine the credibility level, transferability,
and overall study integrity. Pre-service teachers can create practical, meaningful studies for actual
classrooms by defining precise research settings. The quality and credibility of educational
research improve when researchers understand basic sampling principles, including sample size
determination and participant representation [16].

Research courses in ELT education benefit from including dialogues on ethical and inclusive
sampling methods, as they foster reflective thinking among student teachers. Future educators
develop a better awareness of the variables that affect learner performance through such
discussions, which help prevent biased interpretations in multilingual classrooms. Future educators
who learn about this topic in ELT curricula gain the ability to design relevant research studies
while solving complex classroom problems using data-driven methods. The knowledge base
enables educators to solve English language instruction problems and assists colleagues in
adapting teaching methods for students of different ages, proficiency levels, and educational
backgrounds.

“Preparing a research report in line with research principles and ethics” ranks fourth among
37 state universities’ syllabi. Teacher education depends heavily on ethical principles when
conducting educational research. The teaching profession faces risks to its integrity when pre-
service teachers demonstrate insufficient ethical awareness [17]. A lack of ethical reasoning
training among teachers leads to problems with fairness, classroom management, and
responsibility for resource use.

Ethical competence is an essential factor in research design and implementation. Research
must obtain ethical approval before commencing because student-based studies may raise
psychological and contextual sensitivities [18]. Research ethics is a required element in teacher
education programs throughout Canada, the United States, and the Netherlands, demonstrating its
worldwide importance [19]. Future educators will gain a better understanding of ethical research
when ELT curricula include this topic, as it teaches them both ethical study design and proper
research reporting methods. This competence is essential for developing responsible teacher-
researchers capable of making informed, justifiable decisions in pedagogical contexts.
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The syllabi show that the following topics have the second highest frequency: “Data
Collection Tools” and “Data Analysis” appear in 80% and 68.8% of programs respectively. ELT
departments tend to focus on building research methodology skills among their pre-service teacher
students. The curriculum includes surveys and interviews, combined with observations and coding,
as well as data interpretation techniques, demonstrating the institution's focus on teaching
fundamental research competencies to future educators. The inclusion of these topics enables
future teachers to analyze classroom problems with evidence while implementing research-based
educational practices. This focus supports the development of reflective practitioners in ELT
programs through alignment with modern research standards in Kazakhstan.

The topics in the mid-range category account for 20% to 55.5% of syllabi and combine
fundamental research concepts with specialised content. The group’s most common topics include
“Validity and Reliability” and “Review/Evaluation of Students’ Projects” (55.5%) which
demonstrate their essential role for developing assessment and critical thinking abilities. The topic
“Structure and Content of a Research Project” (51.1%) receives substantial attention, indicating
that students must learn research planning and presentation methods. The syllabus includes
“Philosophy of Science and Scientific Research” alongside “Research Models and Types” (44.4%)
to explain theoretical frameworks, while “Access to Research Studies” and “Presentation of the
Projects” (40%) emphasise practical research application and presentation skills. “Reporting the
Research Project” has a 35.5% occurrence rate, and “Action Research in Education” appears at
31.1% in syllabi, though the latter remains crucial for classroom inquiry. The research syllabus
contains “Literature Review” at 26.6% and “Defining the Research Problem” at 20% alongside
“Criticizing a Research Study” and “Results and Discussion” at 20%. The fundamental research
components are present in the curriculum, yet their limited representation suggests they may fall
within broader categories or lack direct emphasis.

The last group of topics accounts for less than 15% of the syllabi, demonstrating minimal
coverage across ELT programs. “Citation Rules and Writing References” is included in only
13.3% of cases, although it remains essential for academic integrity and scholarly writing. The
research topics “Purpose and Importance of the Research” (8.8%), “Relationship between
Research and Science” (6.6%), and “Limitations of the Research” (6.6%) receive limited attention
in the curriculum. Research methodology fundamentals, including citation rules and research
purpose definition, alongside awareness of science research connections and limitations, receive
inadequate coverage in current ELT academic programs. Their minimal presence indicates either
a lack of focus or an unmarked presence, which may hinder the full development of pre-service
teachers. The research findings demonstrate that pre-service English language teachers in
Kazakhstan require systematic training of these basic elements for their professional development.
The implementation of these elements will prepare future teachers to practice evidence-based
teaching while maintaining ethical standards that match international academic expectations.

Conclusion

The research results demonstrate how the Research in Education course functions as a
fundamental element in pre-service teacher development. A large number of Turkish ELT
departments across 45 universities have adopted this course because institutions recognise research
competence as an essential component of teacher preparation. The contemporary educational
environment has driven teacher education programs to establish research skills as mandatory
professional capabilities.

The Turkish approach presents a useful framework for others to learn from. After the Council
of Higher Education in Turkiye modified its policy during the 2006—-2007 academic year, the
elective course became a required component of teacher education programs. The educational
reform aligns with international standards because countries including Finland, Australia, and
Canada have integrated research components into their teacher education programs for a long time.
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Experts and government officials agree that integrating research into pre-service education
strengthens students' critical thinking skills, enhances teaching methods, and establishes
continuous professional development practices. Research findings indicate that ELT departments
in Kazakhstan require immediate curriculum adjustments for improved educational outcomes.
Kazakhstan needs to focus on training future EL teachers who develop research abilities for critical
educational reflection alongside their responsibility to advance educational reforms.

ELT departments at universities throughout Kazakhstan need to establish research-based
syllabi as a fundamental educational requirement for the nation. Researchers suggest the following
steps to enhance research competence among ELT departments in Kazakhstan: (1) every ELT
program in state universities needs to establish Research in Education as an essential course; (2)
the course needs implementation through international standards that recognize Kazakhstan’s
educational framework and its multilingual student population and diverse academic needs; (3) the
promotion of multiple research approaches including qualitative and quantitative and mixed
methods should be implemented to prepare future EL teachers with relevant tools for different
classroom environments; (4) The academic writing component and citation standards along with
research ethics must receive top priority to build academic integrity and scholarly literacy; (5)
research-based learning combined with inquiry-based teaching methods should be promoted to
build active student participation while decreasing the power gap between educators and students.

The establishment of a systematic Research in Education course within Kazakhstani ELT
programs serves as a vital step toward developing teachers who are both reflective and research-
oriented. This initiative will not only enhance teacher professionalism but also contribute
meaningfully to school improvement and educational reform.
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BIJIIM BEPYJIEI'TI BEPTTEYJIEP: KASAKCTAHIAYBI AFblUIIIBIH TIJITH
OKBITY 9AICTEMECI KA®EJIPAJIAPBIHA APHAJIFAH OKY KYPCBIHBIH

CNIIVIABYC )KOBACBI

Angatna

3epTTey KY3bIPETTEepiH AAMBITY OYKT ojieM OOWBIHIIA MYFATIMACPl Haspiiay >KYWeCiHiH, COHBIH IIIiHIe
arpUTIIBIH  TiMiH OKbITy (ELT) MaMaHABIKTapbIHBIH MAaHBI3OBI  Kypampaac OesiriHe aiHammel. Typkus
yauBepcurertepinid ELT oky sxocnapnapeinaa «binim 06epy canaceiagars 3eprrey» noni 2006-2007 oKy >KbUIbIHAH
Oacran MIHIETTI KypC peTiHJAe eHri3iiim, Ka3ipri KyHre AeiliH oKpIThUIbIN Keneni. An 2024-2025 oky *KbuUlbIHA
apHanrad Kazakcrannei ELT Garnapinamanapbina KYpri3iireH Tajijay HOTHKECIHAe, OyJl TIOHHIH KONTEreH KOFaphl
OKY OpBIHAApbIHIa o1 J¢ MIHIETTI eMec eKeHi aHbBIKTaiIbl. THIMJI OKBITY MEH peQIeKCHUBTI 3epTTey e3apa
OaiiIaHBICTBI €KEeHI KeHIHEH MOWBIH/IAIFAHBIMEH, Ka3aKCTaH IbIK JKOFaphl OKY OPBIHapbIH/Ia KYPbUIbIMAAIFaH «biniM
Oepy canachlHIAFbl 3epTTey» MOHIHIH GonMaybl GoNallak arbUIMIbIH Tili MyFaliM/IEpiHiH 3epPTTey CayaTThUIbIFbIHA
KATBICTBI MAHBI3Ibl CYPaKTapIbl TYIbIPAIBLitBY/T canaibik 3epTTey OKy GarmapiaMaiaphlH KeTiIIipyre yiaec Kocy
Makcatbinia «binim Oepy canaceiHaarsl 3eprrey» noHiH Kazakcrannarsl ELT oKy »xocmapiapbiHa eHri3y jKeHiHe
JI9JIeNIre Heri3/IelireH YChIHbICTap Oepy/i JKoHe MOHHIH Ma3MYHBIH YChIHYABI Ke3aeiai. TypkusHbiH 58 MemiiekeTTik
YHUBEPCHUTETIHIH KOJDKETIMI OHJIAMH OKY JKOCIapiiapbliHa KYPri3uireH Ky)KaTThIK Tajijay OapbichiHIa aBTopiap 45
OKy OarnapiamMachlHaH IamMamMeH 324 TakpIpbINTHI aHBIKTAl, Xyieneai. byl TakpIpbiTap Ma3MyHbl OoiibiHIIa 23
Heri3ri 0aFbITKa TONTACTHIPHULABI. EH Ui KaMThUIFaH TaKpIpbIITApFa «3epTTeyre Kipicne», «3epTrey dicremMenepi»
(camaneik, caHmbIK, apanac), «3eprrey opracep» xoHe «Ipikrey pacimzepi» katampsl. CHpeK KapacThIPBUIATBHIH
OarpITTap KaTapblHa 3ePTTEYAIH MaKCaThl MEH MaHBI3IbUIBIFbI, OHBIH FHUIBIMU 13/ICHICIICH OalJIaHBICHI JKOHE 3ePTTey
mekTeynepi  KipiitTypkusmarsl ELT  GarqapnamanapblHbIH MasMyHBIH —Taljay HeTisiHge Oyl 3epTrey
KasakcTanaplk KOHTEKCKe OeHiMIeNneTiH yirilk oKy OarmapnamackiH ycbiHaabl. COHBIMEH Kartap, 3epTrey
KypaMJIacTapblH KYpPBUIBIMIAHFAH TYPAE €Hri3y apKbUIbl aHAIUTHKAIBIK OiIay, akaJeMHUSUIBIK jKa3y XKOHE JQJIenre
HeTI3JIeJIreH TOXIpUOeHI JaMbITyFa OaFbITTajfaH YCBIHBICTAp Oepijeni. AnblHFaH HOTWKenep Kaszakcranmarb
Oonamax arpUILIBIH TUTI MYFATIMIEPIHIH 3€pTTEy CayaTTBUIBIFBIH apTTHIPYIbl KO3JCUTIH OKYy OaraapriamanapbiH
o3ipieyiriyiep MeH OKBITYHIbUIAp YIIIH Maigansl pecypc Oona amansl. MakainaHelH Makcathl — «bitim Oepyneri
3eprreynep” KypechiHBIH Kazakcrannaplk ELT oKy OarnmapnamanapeiHa eHTI3UIylH HETI3[ey JKOHE TYpIK
YHUBEPCHUTETTEPIHIH OarmapiaManapblH Tanaay Heri3iHue Ma3MyH MOJIEIH YChIHY.

Herisri ce3nep: Oinmim Oepy camacelHAAFBl 3€pTTEY, YCHIHBUIFAH OKY >KOCHAPHI, AFBUIMIBIH TUTIH OKBITY
6emimuepi, Typkus, Kazakcran.

HNCCIEAOBAHUSA B OBPA3OBAHUMU: HPEI[JIAFAMEMBII?‘I YUYEBHBIN
CWIJIABYC UIAA KA®EAP TPEITIOJABAHUA AHI'VIMUCKOI'O A3bIKA B
KA3AXCTAHE

AHHOTALIMA

Pa3BuTHe mccnenoBaTenbCKUX KOMIIETEHIMH CTajao BaXKHEHIINM KOMIIOHEHTOM ITOJTOTOBKH II€ZarOrOB BO
BCEM MHpE, BKIIOUAsi HATIPABICHUS IO TIPETOaBaHMI0 aHriuickoro s3bika (ELT-mporpammel). B yHuBepcuTeTax
Typunu xypc «MccrnenoBanus B 00pa30BaHII» SABISETCS 00s13aTeNBFHBIM B y4eOHBIX TuraHax ELT-niporpamm ¢ 2006—
2007 y4eOHOro rofia ¥ NpoJOHKAST MPETOaBaThCsl B HACTOsAIIEe BpeMs. Mexay TeM, npoBeaeHHbIi B 2024—2025
rr. ananmm3 ELT-iporpamm B By3ax Kazaxcrana mokasai, 94To MHOTHE Kadeqphl IpenogaBaHus aHTITHICKOTO S3bIKa
JI0 CHX TIOp HE CHeNIAJIN ATOT Kypc o0s3aTenbHbIM. HecMOTps Ha pu3HaHUe TOro, 9To 3()(heKTHBHOE NperoiaBaHne
TECHO CBSI3aHO C pe()IEKCUBHBIM HCCIIEAOBAaHUEM, OTCYTCTBHE CTPYKTYPHPOBAHHOTO Kypca 1o «lccnenoBanusM B
00pa3oBaHUM» B Ka3aXCTAHCKUX YHUBEPCHTETAX BBI3BIBACT CEPHE3HBIE BOIIPOCH OTHOCUTEIHHO HCCIIEIOBATENBCKOM
TPaMOTHOCTH OyIymMX yduTenel aHrmmiickoro si3pika. Hacrosimee kadecTBEHHOE HCCIIEOBAHUE HANPABICHO Ha
TIOAJIEP>)KKY OOHOBJIEHUs Y4eOHBIX IUIAHOB, MpeAaras OCHOBAaHHBIE HAa SMIIMPUYECKUX JAHHBIX PEKOMEHIAINH T10
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BKIIIOUeHHIo0 Kypca «VccnenoBanus B oOpa3oBaHMM» B y4eOHBIE IUIAaHBI M 00pa3oBaTENbHBIE MPOIPaMMBI IO
anrmiickomy s3Iy (ELT) B Kazaxcrane, a Taxke BapHaHTHI €r0 CO/EpXKAaTeNbHOr0 HanmonHeHus. Yepes ananms
JIOKyMEHTOB, IyOJIMYHO JOCTYIHBIX OHJIaHH-CHIIabycoB 58 rocynapCTBEHHBIX YHHBEPCUTETOB TypIMHM, aBTOPHI
BBISIBWIIM 1 CHCTEMATHU3UPOBAIH 324 TeMaTHUeCKn e eIMHALBI Kypca Ha OCHOBE 45 TOCTYIHBIX CHIIa0ycoB. DTH TEMBI
ObUTH TEMaTHYECKH CTPYNITUPOBAHBI M CBEACHHI B 23 OCHOBHBIE COZEpIKaTeNbHbIE KaTeropuy. YacToTHBIN aHam3
TIO3BOJIMJT BBIJIETIUTh HAwOoliee YacTo IperojaBacMble W3 HHUX, Cpeld KOTOpHIX: «BBeneHWe B HcclieoBaHUE»,
«MeToonoruy UccieaoBaHui» (KaueCTBEHHbIE, KOIMUECTBEHHbBIE, cMemannbie), «lccnenoBarensckas cpenay u
«[Ipouexyps! BeIOOpKM». Pexxe ocBemamich Takue acleKkThl, KaK Lelb M 3HAYMMOCTh WCCJIEJOBAHHS, €0 CBSI3b C
HAay4YHBIM TIO3HAHHEM M €r0 OrpaHMYeHHs.strllyTeM KapTHpOBaHHSA COBPEMEHHBIX COMEpYKATENbHBIX TEHIECHIHIT B
Typeukux ELT-mporpamMmax [aHHOe HCCIEJOBaHUE IIpeularaeT MOJENb culladyca, aJalTHPOBAHHYIO K
Ka3axCTaHCKOMY KOHTeKCTy. IIpencTaBieHsl pekoMeHJanuy 1Mo rapMoHu3anuy yaeOHbIx mwianoB ELT-nporpamm B
Kaszaxctane ¢ MexIyHapOIHBIMU CTaHIAapTaMU 3a CUET BKIIOUEHHS CTPYKTYPHPOBAHHBIX MCCIEN0BATEIbCKUX
KOMITOHEHTOB, CITIOCOOCTBYIOIIMX Pa3BUTHIO aHAJTUTHYECKOr0 MbIIUTeHUs. [onydeHHbIe pe3ylIbTaThl MOTYT CIY)KHTh
pecypcoMm st pa3paboTYHKOB YUE€OHBIX IIPOrPaMM M MperoiaBaTeNei, CTpeMSIXCS TOBBICUTh HCCIIEI0BATEIbCKYIO
TPaMOTHOCTh OyIYIIMX yduTeneil anriuickoro si3bika B Kasaxcrane. Llenbs craThy - 000CHOBaTh BKIIFOUEHUE Kypca
“UccnenoBanust B obpasoBanun” B ydeOHble mranel ELT B Ka3zaxcrane um mpemiokuTh MoZENb COAEp)KaHUS,
OCHOBAHHYIO Ha aHAJIN3€ MPOrpaMM TypelKUX YHUBEPCUTETOB.

KnaroueBble cioBa: wuccienoBaHuss B 00pa3oBaHUM, IpeularaeMblii ydeOHbIH cuuiabyc, Kadenpb
npenoaaBanus anrauiickoro si3bika (ELT), Typuus, Kazaxcran.
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