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Abstract

This article examines the relationship between parents, instructors, and psychologists in detail to analyze and
resolve the difficulties of distance learning. The writers analyze the primary obstacles to remote learning, such as
technological constraints, modifications to course materials, and students' psycho-emotional health, based on
qualitative and quantitative data. The paper offers creative solutions that integrate technology optimization, psycho-
emotional support, professional development for educators, and hybrid learning to maximize the benefits of remote
learning through a multidisciplinary approach. It was discovered that the key issues with remote learning are the
need for more engagement between parents, teachers, and students, technology constraints, adaptations made to
educational resources, and psycho-emotional stress. The interdisciplinary approaches discussed in this article stress
the value of technology optimization, psycho-emotional support, hybrid learning, and teacher professional
development. The adopted tactics' influence on the caliber and effectiveness of distant learning is confirmed by the
data analysis findings on learning effectiveness and stakeholder input. A key component of effective remote learning
is creating customized strategies based on the unique requirements and environments of instructors, parents, and
students. The writers stress that emphasizing communication, flexibility, and creativity helps to build a responsive
and long-lasting online learning environment. The authors conclude by emphasizing the necessity of ongoing
optimization and adaptation of distance learning techniques to maintain their applicability and sustainability in
evolving social and educational environments.

Keywords: distance learning, multidisciplinary approach, psycho-emotional well-being, technological
optimization, hybrid learning, adaptive educational strategies.

Introduction

Research has shown that distance learning is challenged by technical, pedagogical, psycho-
emotional, and organizational problems. Technical problems include unstable internet
connections, poor device access, and software crashes. Pedagogical barriers include adapting
content to online formats, retaining student commitment, and evaluating performance at a
distance. Psychosocial problems include stress, anxiety, social isolation, and reduced motivation.
Disorganization problems stem from domestic distractions, poor time management, and irregular
learning schedules. Parents often face increased workloads in supporting children's learning,
teachers struggle to adjust lesson plans while maintaining interactivity, and psychologists note
increased stress on the part of all stakeholders. The study has shown that parents provide a
supportive home environment, teachers adapt teaching approaches, and psychologists support
emotional and stress management. Technology is integrated into modern educational institutions
to guarantee accessibility and flexibility in learning. However, many schools encounter
difficulties when compelled to switch to a remote format because of bad weather. Active
communication and an integrated approach are necessary to address the challenges and issues
associated with distance learning amongst educators, psychologists, and parents. Each of these
groups is essential to developing a successful and long-lasting learning environment. Parents
help with inspiration and organizing. In addition to helping kids develop regular routines and
discipline, they also need to make sure they have access to the technology and academic
resources they need at home. The engagement and support of parents in the educational process
help pupils become more motivated and focused.
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Teachers then modify curricula to accommodate distance learning. This entails adapting
instructional materials, implementing flexible and interactive teaching strategies, and instructing
parents and students on utilizing online resources. It is also the duty of educators to promptly
resolve organizational and technical problems. To guarantee students' psycho-emotional well-
being, psychologists are essential. Psychologists work with students and their parents to assist
them in managing the stress and anxiety of distance learning. In addition to offering individual
and group counseling, they create plans to improve psychological resilience and impart
relaxation and self-control skills.

Only by working together can all parties involved in the remote learning process
successfully overcome its obstacles.

Combining parents, educators, and psychologists' resources, skills, and knowledge to
provide high-quality distance learning creates a supportive, flexible, and caring environment.

This topic is still relevant, as there is a growing need to ensure high-quality and efficient
education by optimizing the distant learning process.

An Important Aspect of this issue is that many parents, educators, and kids aren't always
ready for the shift to online education. This covers issues with technology, low student interest,
and disorganization, and the educational obstacles teachers face.

Investigate Innovation is creating integrated strategies that bring together psychologists,
instructors, and parents to address the abovementioned issues and guarantee successful remote
learning.

The article's goal is to examine and provide all-encompassing approaches for maximizing
remote learning, with an emphasis on interdisciplinary cooperation between all parties involved
in the learning process and also develop and propose comprehensive, interdisciplinary strategies
to improve the quality and effectiveness of distance learning by coordinating the interaction of
parents, teachers and psychologists, addressing technological, pedagogical and psycho-emotional
challenges and examine the primary problems and difficulties related to distance learning. Also,
to define the roles and responsibilities of educators, psychologists, and parents by creating and
suggesting interdisciplinary approaches to enhance the caliber and efficacy of distance learning.

These goals facilitate the development of focused methods to address the current problems
with distant learning and contribute to a thorough understanding of those problems.

In recent decades, many studies and publications have focused on distance learning.
Researchers and educators are now more interested in examining the problems and difficulties
that come with educational institutions moving to online forms due to different emergencies [1].
The technological and administrative aspects of remote learning are covered in full in the
publications of Smith et al. (2020) and Johnson (2021). The authors highlight difficulties setting
up the home learning process and lacking technical readiness and logistical support. Rodriguez
(2022) investigated the psycho-emotional components of distance learning and discovered that
students' anxiety and stress levels increased as a result of their isolation and irregular sociability
[2]. Psychological support and stress-reduction techniques have proven essential to guarantee
students' psycho-emotional well-being. Kim's (2020) research emphasizes the role of parents in
distance learning. Parents become active participants in their children's education, and their
support and involvement affect their motivation and success. Another significant topic addressed
in the writings of Brown and Simmons (2021) is the adaptation of instructional strategies to the
online environment. To keep students' interest and focus, the authors discuss modifying course
content and implementing flexible, interactive teaching strategies [3].

According to E.K. Jumagulov's experience, educators at Bishkek's School No. 13 who
were forced to transition to remote learning in the fourth quarter encountered some difficulties:

Technical assistance ((internet, personal computers, etc);

- Computer literacy (technical abilities).
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It was advised that students use TV teachings as a teaching tool. The website provided
them with access to the required literature. Teachers must invest more time, expertise, and
abilities in teaching distance learners. Although there were many social and logistical challenges
in the early days of remote learning, this context makes it possible to investigate the potential
applications of digital technology in distance learning [4].

On the other hand, P.S. Rogacheva outlined the primary challenges instructors experienced
when they quickly made the switch to distant learning, as:

- Absence of a user-friendly university online learning platform or one that is tailored to
the particulars of each course taught;

- Teachers' lack of the technical and pedagogical skills required to integrate digital
technologies into the learning process;

- The time and labor costs associated with planning and executing digitally-enhanced
lessons;

- Inadequate oversight of student participation and assessment during instruction;

The drawbacks associated with holding sessions virtually [5].

In A.A. Chiginsteva's opinion, the primary concern is teachers' preparedness for the
workforce. Teacher preparedness is a crucial component of remote learning. When incorporating
computer technology into remote learning, it is crucial to ensure that instructors are ready for
these advancements. Teachers' self-assurance in their capacity to pick up and apply all available
technology is the first step toward successful remote learning.

Teachers receiving extensive training in information technology will advance modern
pedagogy and online learning [6].

Considering E.V. Fadeyev's investigation, a critical component of the learning process is
student-teacher feedback. This is done in real-time (during the session) while communicating
with the student in partial remote learning. Nevertheless, there are issues with the lack of
feedback and the elimination of psychological resources like empathy and interaction from the
communication process in fully remote learning (which excludes face-to-face interaction
between the teacher and student), which impact the learning process's results [7]. In comparison,
Chiginstva focuses on teachers' technical and skill-based preparation, while Fadeyev focuses on
the interpersonal and communication aspects. Chiginsteva implicitly assumes that with adequate
IT training, teachers will naturally adapt their teaching to remote environments. At the same
time, Fadeyev suggests that a lack of human interaction can undermine teaching effectiveness
even with technical skills. Together, these perspectives suggest that the success of distance
learning requires not only the technical readiness of teachers but also a deliberate strategy to
maintain meaningful communication and emotional attachment with students.

According to S.S. Pichugie, primary school teachers' distance learning experiences have
developed into practical tools for mastering interactive learning platforms that support the
organization of primary school students' independent work at their own pace, the identification
and analysis of learning material difficulties, and the creation of a stable and high-quality
learning environment. It also encourages "teacher-parents” to form pedagogical collaboration [8].

Rubtsova identifies some key challenges faced by distance learning [9]. First, it points out
that the regulatory and legal framework is not fully developed and that only individual
documents confirm the existence and operation of the system. It also draws attention to the
comprehensive definition of distance learning as any non-full-time learning activity, which, in its
view, creates confusion and incoherence in its understanding and application. Finally, Y.N.
Rubtsova expresses concern that the educational and teaching elements of the system are
subordinate to the commercial ones, which risks shifting priorities away from quality education
towards profit. Lapyhin stresses the advantages of distance learning[10]. It notes that it allows an
accessible and continuous lifelong learning program for students and tailor-made systems for
disabled people and rural people without access to higher education.
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A. Kartel discusses concerns related to remote learning, including student isolation, "focus
on the teacher,” and students' capacity to engage with shared material.

Collaborative distance learning (CDL), which is predicated on using group technology at
any time, anywhere, and with a particular approach, is suggested as a solution [11].

With an emphasis on the pedagogical and psychological interactions in the "student-
teacher” dyad, N. Makarenko provided a brief overview of theoretical and scientific research on
the new type of distance learning. The primary drawbacks of this interaction model are outlined
[12], including issues with dialogic communication, a diminished capacity for student
monitoring and motivation, and inadequate technological setups for all students to participate in
the learning process.

The literature review highlights the intricate and varied problems associated with distant
learning. Overcoming the organizational, technical, and psycho-emotional challenges of remote
learning largely depends on the collaboration of psychologists, instructors, and parents.

To maximize distance learning, research and development of all-encompassing techniques
and methodologies are still important areas of scientific progress in this sector.

Materials and methods of research

The scientific novelty of the research is: an integrated model combining the roles of
parents, teachers, and psychologists in a single coordinated framework to address distance
learning challenges, addressing both technical and psycho-emotional issues simultaneously and
in a holistic way. The following tools and resources were employed to complete the tasks and
goals of the research:

Examining the primary problems and difficulties associated with remote learning.

Materials: Literary review:

- qualitative analysis of academic works on distance learning to identify key issues and
possible solutions.Content and textual analysis: assessment of feedback from teachers, parents,
and students in educational forums and on the platform.

- Scholarly studies and publications around online learning.

- Comments posted on educational forums and platforms by instructors, parents, and
students.

Methods:

- Qualitative literature study to pinpoint the primary issues and difficulties of distance
education.

- Textual data analysis from comments and feedback to identify critical areas of concern.

2. Determining the obligations and roles that educators, psychologists, and parents have in
the context of remote learning.

Materials:

- Conversations with educators, parents, and psychologists.

Methods:

- Methodically interview people and assess the information gathered.

- The creation and presentation of diverse approaches aimed at enhancing the caliber and
efficiency of remote education.

Materials:

- Literature reviews of current distant learning techniques.

- Findings from questionnaires and interviews.

Methods:

- Creation of creative plans that incorporate different techniques.

- Every phase of the study is carried out in compliance with ethical guidelines and
standards.

The analysis's findings will be applied to improve remote learning even more, raising its
caliber and efficacy.
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Results and their discussion
Learning effectiveness data showed better adaptation and stability in educational outcomes
compared to unstructured remote learning. The study found that distance learning has four main
problems: technical, pedagogical, psycho-emotional, and organizational. Technical issues
include unstable internet connections, the lack of necessary equipment, and software failures.
The pedagogical challenges concern adapting courses to the online environment, maintaining
student commitment, and assessing learning outcomes at a distance. Psychological problems
include stress, anxiety, social isolation, and reduced motivation in students. Problems with
disorganization are caused by domestic distractions, poor time management skills, and
difficulties in keeping a regular learning schedule. The interviews revealed that parents often
face a heavy workload supporting their children's schooling at home. At the same time, teachers
have reported difficulties in adapting lesson plans and pedagogical methods to digital formats
while maintaining the interactive nature of the content. The primary problems and challenges
associated with distance learning were determined by examining some research and publications,
in addition to feedback and remarks from instructors, parents, and students (Figure 1).

Technical Pedagogical
difficulties challenges

Psycho-emotional Problems of self-
difficulties organization

Figure 1 — The main problems and difficulties associated with distance learning
Note: Compiled by the authors

Among the main problems found are:

- Technical challenges include erratic internet connections, restricted equipment access,
and software problems.

- Pedagogical issues include catching students' attention, converting course materials into
an online version, and evaluating students' success in distant learning.

- Psycho-emotional challenges: tension and anxiety brought on by modifications to the
curriculum, social isolation, and an unfamiliar learning environment.

- Problems with self-organization include distractions at home, lack of drive, and trouble
creating an efficient daily schedule.

The intricacy of the problems surrounding distant learning is made clear by the data
analysis. Technical issues are frequently linked to the requirement for suitable equipment and
high-quality internet connectivity. Teachers' need to swiftly adjust to new technologies and
teaching approaches exacerbates pedagogical matters. Psycho-emotional and psychological
problems surface as the leading causes for concern. The absence of face-to-face interactions with
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professors and peers and a lack of self-organization and motivation harm students' academic
achievement and overall well-being. The problem of distance learning is intricate and
multidimensional, requiring advanced solutions. Infrastructure and resource accessibility must be
improved to reduce technical issues. Adapting teaching strategies and engaging in professional
development can help tackle pedagogical problems.

To address psycho-emotional and psychological problems, pupils' resilience will need to be
supported and developed.

Educational institutions, parents, instructors, psychologists, and governmental
organizations must work together to address the aforementioned problems and establish an
efficient, welcoming, and encouraging environment for remote learning.

The crucial roles and duties of psychologists, instructors, and parents in the context of
distant learning were determined through the analysis of surveys and structured interviews. The
primary aim of the interview was to gather comprehensive and in-depth data regarding the
individual experiences, opinions, and sentiments of educators, psychologists, and parents
concerning the remote learning process. Twenty parents, fifteen teachers, and ten psychologists
with prior experience collaborating or engaging with remote learning participated in the
interviews. Questions like these were posed to the participants:

What difficulties do you run into when learning remotely?

What approaches and techniques do you employ to get beyond these obstacles?

What effects does distance learning have on teachers, parents, and students' psycho-
emotional states?

How can the process of remote learning be made more efficient?

What part do you think you play in the process of distant learning?

What tools are available to you to facilitate remote learning?

What difficulties and obstacles did you encounter when pursuing remote learning?

What adjustments or enhancements can help make remote learning more successful?

The interviews' findings indicated that parents voiced worries about the added workload
that came with being involved in their kids' education. Instructors emphasized how challenging it
is to modify lesson plans and instructional strategies for an online environment.

Psychologists saw that everyone involved in the educational process was under more
stress. Parents expressed the need for more tools and assistance to enable their kids to learn
remotely. Instructors stressed that in order to adjust to changing technologies and teaching
approaches, they must pursue professional growth. Psychologists have determined that programs
and tactics are required to preserve each student's psycho-emotional health while they are
enrolled in school, as shown by the following (Table 1).

Table 1 - 1. Descriptive Statistics of findings during the interview

Issue Reported Parents Teachers Psychologists Mean (%) | SD (%)
(%) (%) (%)
Increased workload/homeschooling load 80.0 0.0 0.0 26.67 46.19
Adapting teaching to online formats 0.0 86.7 0.0 28.90 49.96
Psycho-emotional strain & stress 40.0 66.7 90.0 65.57 25.14
Technical barriers (internet/devices) 50.0 60.0 40.0 50.00 10.00
Need for clearer guidelines/support 60.0 53.3 50.0 54.43 5.09
Note: Compiled by the authors

According to descriptive statistics, the most common concerns were from parents about
increased workload and homework (80%), which was not seen in teachers or psychologists,
suggesting that this is a particular concern for parents. Teachers overwhelmingly identified
adapting teaching to online formats as a significant issue (86.7%), while neither parents nor
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psychologists saw it as a direct challenge to their role. Psychological stress and anxiety were
identified as significant problems across all groups. Still, they were most common in
psychologists (90%), followed by teachers (66.7%) and parents (40%), suggesting that mental
health problems are widely shared but perceived differently depending on the background.
Technical barriers, such as Internet access and accessibility, were reported at similar rates across
groups - 50 percent of parents, 60 percent of teachers, and 40 percent of psychologists -
indicating a relatively homogeneous problem regarding access. The need for more explicit
guidance and support was consistently acknowledged by all groups, with parents (60), teachers
(53.3), and psychologists (50.3) reporting on a similar level, making it the most evenly
distributed concern across the various stakeholders.
The results of the interview about each subject's function in the process of distant learning
show that the following data have been distorted (Table 2).

Table 2 — The role of each subject in the process of distance learning

Ne | Subject The role

1 Parents Accountable for maintaining a favorable learning setting, providing children
with the tools and resources they need, encouraging and assisting them as
they learn, and keeping an eye on their emotional condition.

2 Teachers Adapt instructional materials for successful remote learning, and use
interactive teaching strategies to keep students interested.
3 Psychologists To maintain mental health, give kids, parents, and instructors psycho-

emotional assistance by conducting consultations and providing
individualized stress management techniques.

Note: Compiled by the authors

In the context of distance learning, parents are especially vital in helping their children
with emotional and organizational assistance. Kids' drive and flexibility degree is directly
correlated with their participation. Teachers might struggle to modify their lesson plans and
instructional strategies. The success of remote learning depends on their capacity to innovate and
engage students virtually. Psychologists act as a link to help each student's psycho-emotional
health during the learning process. Their contributions to developing techniques for managing
stress and anxiety are priceless. Optimizing distant learning requires clearly defining the roles
and responsibilities of each set of participants in the educational process.

Based on empirical data and interviews, a multi-disciplinary approach is recommended to
improve the quality and effectiveness of distance learning, with teachers developing innovative
strategies for online learning and parents taking a more active role in the learning process. To
assure kids' psycho-emotional well-being, psychologists must offer assistance and resources,
teachers must devise new strategies for online instruction, and parents must be more involved in
the educational process. The three groups' cooperation and teamwork will enable the delivery of
high-quality education in a dynamic learning environment while assisting in overcoming the
difficulties and problems associated with distant learning. A multidisciplinary approach is
suggested based on data analysis and interview insights to raise the caliber and efficacy of distant
learning. This approach covers several topics.

Different learning styles can be accommodated best using hybrid learning, which blends
aspects of offline and online learning techniques. It enables students to take advantage of in-
person instruction's contact and flexibility. This approach promotes student participation,
guarantees flexibility in the classroom, and assists in meeting the needs of each student.
However, more resources are needed to put this into practice, such as technology tools and
teacher preparation. Maintaining a constant learning process requires investing in modern
technology infrastructure and offering dependable technical support. Technological hurdles can
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be eliminated with the help of better internet connection, device-adaptable software, and
technical support. But this calls for a significant financial commitment and careful planning.
Creating mental health programs and scheduling frequent psychologist appointments can assist
in overcoming the difficulties associated with remote learning.

Individual stress management techniques, group support meetings, and resources for
parents, teachers, and other caregivers can lessen psycho-emotional stress; however, these
measures also call for greater funding and expertise. Upgrading teaching quality requires
upgrading teacher qualifications in distance learning technology and practices. Enhancing
teaching efficacy can be achieved through access to resources for online instruction and ongoing
training and development.

The successful implementation of interdisciplinary strategies necessitates an integrated
approach, in which each strategy is meticulously prepared and executed, considering the unique
educational institution and community environment. Long-term technical improvement can
significantly increase the caliber and accessibility of remote learning, even though it can
necessitate initial expenses.

Conversely, hybrid learning methods provide flexibility and customization by customizing
instruction to each student's needs. At the heart of these initiatives are instructors' psycho-
emotional support and professional development, since they are the main agents of successful
teaching, and students require assistance in managing the demands of distant learning. Therefore,
the quality and efficiency of distant learning in various circumstances can be significantly
enhanced by a thorough and multidisciplinary approach that considers technological,
pedagogical, and psychosocial factors.

The difficulties faced by parents, teachers, and students were highlighted by investigating
the primary issues and challenges of distance learning. This emphasizes the necessity of
comprehensive solutions to every problem discovered, emphasizing technology assistance,
educational content adaptation, and psycho-emotional health. Establishing roles and duties
highlights how crucial it is for psychologists, educators, and parents to work together. Every
group has a distinct function, and how they interact can significantly impact how well distant
learning goes. Positive outcomes have been observed with the suggested solutions, which center
around technology optimization, psycho-emotional support, professional development for
instructors, and hybrid learning. However, only constant application and improvement will allow
them to reach their full potential and overcome restrictions.

More specifically, techniques can be made far more effective by being tailored and
adjusted to the needs of students and various educational environments. Effectively overcoming
the obstacles of remote learning necessitates a thorough and adaptable strategy. Multifaceted,
flexible, and sensitive to the unique requirements of instructors, parents, and students,
interventions must be implemented. Prioritizing the establishment of efficient communication
channels amongst all participants in the educational process is essential. Organized feedback
systems, ongoing revision and modification of instructional materials and techniques, and
available psycho-emotional support resources can greatly aid distance learning.

New technology and instructional techniques must be introduced with research and
effectiveness evaluations to ensure their relevance, sustainability, and maximum impact. In
summary, effectively addressing or reducing the difficulties associated with remote learning is a
dynamic process that calls for cooperation, ongoing education, and flexibility from all
stakeholders in the educational system.

Conclusion

The educational landscape has changed dramatically in recent years due to the quick shift
to distance learning, which has presented teachers, psychologists, parents, and students with both
previously unheard-of opportunities and formidable challenges. This study's synthesis of
theoretical viewpoints and empirical data shows that a complex interaction of pedagogical,
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technological, and psycho-emotional factors determines how effective remote learning is. Expert
evaluations showed a duality, according to the literature review. O. G. Rubtsova highlighted
structural flaws like the lack of a comprehensive legal and regulatory framework, the
prioritization of business interests over educational goals, and the absence of a consensus on
what distance education is. Conversely, Y. N. Lapyhin emphasized how remote learning benefits
accessibility, lifelong learning, and cost effectiveness, especially for students with disabilities or
those living in rural areas. A. A. Chiginsteva. These opinions were supported further by the
quantitative examination of reported issues. The most noticeable issue across all groups,
according to the descriptive statistics, was psycho-emotional strain (Mean = 65-57 percent), with
psychologists reporting the highest rate (90 percent). The need for more precise guidelines
(Mean = 54.43 percent) and technical obstacles (Mean = 50.00 percent) were shared concerns
among all parties involved. Most teachers (86 percent) cited converting content to online formats
as their biggest challenge, while parents (80%) reported a significant increase in workload. These
findings highlight the need for tailored, role-specific interventions.

To overcome these obstacles, the study suggests a multidisciplinary approach that includes
four main methods: Hybrid learning models that accommodate different learning styles by fusing
the flexibility of online learning with the interpersonal interaction of in-person instruction.
Technological infrastructure can be improved by investing in dependable internet access,
adaptive software, and continuous technical support to remove barriers to access. Resources for
stress management, mental health programs, and organized lines of communication between
psychologists, parents, and teachers are examples of psycho-emotional support systems. Access
to top-notch online teaching resources, ongoing skill development, and digital pedagogy were
the main focuses of teacher professional development. According to student engagement and
learning outcomes, the analysis shows that when used in concert, these tactics can potentially
enhance the quality of remote learning. However, these solutions must remain flexible and open
to ongoing assessment due to the ever-changing educational needs and technological
advancements. The study concludes by confirming that the mutual accountability of the entire
academic community is essential to the success of distance learning. To create a robust, high-
quality, and inclusive distance learning model that can overcome current limitations and prepare
for future ones, it is imperative to maintain collaboration, be adaptable, and integrate
technological and human-centered approaches. Still, these tactics must be updated and improved
regularly. The suggested solutions must be continually reviewed and adjusted for new
requirements and situations. In summary, this study emphasizes that the entire educational
community is responsible for ensuring effective distant learning. Interaction, adaptability, and
innovation become the fundamental building blocks to build a long-lasting and successful distant
learning model that can overcome present and upcoming obstacles.
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KAIIBIKTBIKTAH OKBITY MOCEJIEJIEPIH HIEITY: ATA-AHAJIAPIBIH,
MYTAJUIMAEPAIH ’KOHE IICUXOJIOI'TAPABIH O3APA OPEKETI

AHgarna

Maxaina aTa-aHamapIpIH, MYFaTIMISPIiH jKOHE IICHXOIOTTApIBIH 63apa 9PEKETTECYiH TepeH 3epTTeY apKbLIbI
KAIIBIKTBIKTAH OKBITYFa KATBICTHI MOceJeJepAl Tajjayra JKoHe Iemryre apHairaH. CamaiblK JKOHE CaHIBIK
MOJIIMETTEepre CyHeHe OTBIPBIN, aBTOPJIAp KAIUBIKTHIKTAH OKBITYJBIH HEri3ri KUBIHIBIKTApBIH, COHBIH I1LIIHJE
TEXHOJIOTHSUIBIK ILIEKTeyJepai, OKy MarepuajiapblH OeidiMIeyni KoHe OKyUIbUIApAbIH IICHXO0IMOLMOHAIIBI -
ayKaTbIH KapacTbipaabl. Kercanansl Tocil apKbLIbl Makaja KAlIBIKTBIKTaH OiiM Oepy yIepiciH OHTallaHIbIpy
YILiH THOPUATI OKBITY/IbI, TEXHOJOTUSUIBIK OHTAMIAHBIPY/IbI, IICUX0IMOLIMOHAIBI KOJIIAYIbI )KOHE MYFaTiMICPIiH
KoCiOM JaMyblH OIpiKTIpeTiH WMHHOBAIMSUIBIK CTPAaTErMsyIapAbl YCBhIHAABL. KaIIBIKTBIKTaH OKBITYABIH HETi3Ti
npobJeManapsl TEXHOJOTHSUIBIK IIEKTEYIepre, OKY MaTepHalbIHEIH OcifiMIenyine, MCHX0IMOIMOHANIBI KYH3emicKe
JKOHE ara-aHajap, MYFaliMIep MeEH OKYIIBUIap apachlHIAaFBl e3apa OpeKeTTeCyHdi KYLICHTy KaXKeTTLIiriHe
OalimaHBICTHl eKeHi aHBIKTamabl. OCBl Makajala KeNTIpUIreH IOHApalbIK CTpaTermsiap THOPUATI OKBITYABIH,
TEXHOJIOTHSAIBIK OHTAWIaHIBIPYIBIH, TICHXOIMOIMOHAIIB KONJAYIbIH JKOHE MYFaTIMICPIiH KOCciOM TaMYBIHBIH
MaHBI3IBUIBIFEIH  KopceTeni. OKBITY THIMIUNNT MEH MYIACT TapanTapAblH IKipJiepiH Tanmay HOTHKeIepi
SHTI3UITEeH CTpaTeTHsUIApIbIH KAIIBIKTHIKTAH OKBITYABIH camachl MEH THIMALIITIH XXKaKcapTyFa 9CepiH pacTaiibl.
OKyIIbIIapAbIH, aTa-aHAJIAP/bIH JKOHE MYFATIMICPIIH HAKThl KKCTTUIIKTEpI MEH JKaFqaijapbhiHa HETI3e/TreH
JKEKEJICHAIPUIreH TOCUIIepl d3ipiey COTTI KAlIbIKTHIKTAH OKBITYIBIH OPTalbIK OesiriHe alHanmajasl. ABTOpJIAp
e3apa opekeTrecyre, OeiimMenyre xoHe MHHOBAIMSFa Ha3ap ayAapy KAalIbIKTHIKTaH OiniM OepyIiH TYpakThbl )KoHE
e3repMelti karaalibiHa Te3 Oedimjeny KyieciH KypyFa bIKNal eTeTiHiH aran kepceTedi. KopbIThIHIbUIAN Kele,
aBTOpyiap e3repMmeni OimiM Oepy JKOHE OJCYMETTIK KOHTEKCTTEpJC OJIApIbIH ©3CKTLIr MEH TYPaKThUIBIFBIH
KamMTaMachl3 €Ty YIIiH KalIbIKTBIKTaH OKBITY CTpaTerdsulapblH  Y3[IiKCi3 OeiliMaey KoHe OHTailaHibIpy
KaXXCTTUIITiH aTan KepceTei.

Heri3ri ce3mep: KaIBIKTBIKTaH OKBITY, KOIICANAJTBI TOCLT, TICHXOAMOIUOHAIIB 9NI-ayKAT, TEXHOJIOTHSIIBIK
OHTAINaHABIPY, THOPUATI OKBITY, aJanTUBTI OLTiM Oepy CTpaTerHsIIaphl.

PEINEHUE MPOBJIEM JUCTAHIIMOHHOI'O OBYYEHHS: B3BAUMOJEVNCTBUE
POJIUTEJIEN, YYUTEJIEX U IICUXOJIOTOB

AHHOTAUMSA

CraThsl TIOCBSIIIEHA aHAMM3Y W TPEOJOJCHHIO TMPOOJIEeM, CBS3aHHBIX C JUCTAHIIMOHHBIM OOYyYEeHHEM,
MOCPEJCTBOM YIIIYOJIEHHOTO W3YYEeHHS B3aMMOJCHCTBYSI POIUTENIEH, MMEJaroroB U mcuxoyoroB. OCHOBBIBASCHh Ha
KaueCTBEHHBIX M KOJIMYECTBEHHBIX JIaHHBIX, aBTOPBI PACCMATPUBAIOT OCHOBHBIE MPOOJIEMBI TUCTAHIIMOHHOTO
00y4eHHUsI, BKITIOYAsT TEXHOJIOTHUECKHE OTPAHMUYEHUS, aJanTalui0 YIeOHBIX MAaTEPHAIOB M MCHUXO3MOIMOHAILHOE
Osaromostyune ydamuxcs. VMcnonp3yss MeXAUCIHUILIMHAPHBIA TIOJX0/A, B CTaThe MPEIaraloTCsi WHHOBAITMOHHBIC
CTpaTEeruH, COYCTAIONINE THOPHIHOE O0YUCHHE, ONTUMHU3AIMIO TEXHOJIOTHH, ICUX0IMOIMOHATBHYIO TOANICPKKY U
MOBBIINICHIE KBaTH(DUKANMU TMpErmojaBaTeNicll Uil ONTHUMH3AlUU Tpolecca AUCTAHIIMOHHOTO OO0pa30BaHHMS.
PesynbraTel aHanu3a naHHBIX 00 3()(HEKTUBHOCTH OOYUYCHHS M OT3BIBBI 3aUHTEPECOBAHHBIX CTOPOH IOATBEPKIAIOT
BIIMSIHAC PEaIM30BAHHBIX CTPATETHMH HA IOBBIIICHUE KAYecTBa U PE3yJIbTATUBHOCTH JIUCTAHIIMOHHOTO OOYYCHWS.
Pa3paboTka WHIUBHIYadbHBIX ITOAXOI0B, OCHOBAHHBIX HA KOHKPETHBIX MOTPEOHOCTAX U YCIOBUSX OOYYCHUS
YYaInuXcs, POAUTENCH U yUUTEICH, CTAHOBUTCS [IEHTPAILHBIM 3JIEMEHTOM YCIIEITHOTO JUCTAHIIMOHHOTO O0YYCHUS.
ABTOpPBI TIOTYEPKUBAIOT, YTO AKIIEHT HA B3aMMOJCHCTBHH, aJANTUBHOCTH M MHHOBAIUSAX CIIOCOOCTBYET CO3IaHUIO
YCTOWYMBOM M OBICTPO pearupymolied CHCTEMbl AWCTAHIIMOHHOTO o00pa3oBaHWs. B 3akitoueHue aBTOPHI
MOTYEPKUBAIOT HEOOXOAMMOCTh TIOCTOSIHHOW aJanTallid ¥ ONTUMU3AIUN CTPATETHHd JUCTAHIIMOHHOTO OOYy4eHHS
JUTsl 00ecTIedyeHHs MX aKTyalIbHOCTH U YCTOHYMBOCTH B MEHSIFOIIIMXCST 00Pa30BATEIBHBIX M COITUAIBHBIX KOHTEKCTaX.
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